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Preface

The fourth issue of Pro Edu. The International Journal of Education Sciences
(January 2021) presents a series of scientific and theoretical articles, dedicated especially to the
situations faced by education during the pandemic situation.

The first study included in this volume is suggestively titled: CAN JULIEN D’HUY’S
COSMOGONIES SAVE US FROM YUVAL NOAH HARARI? The author, Prof. Ph.D.
Jacques COULARDEAU, from Université Paris 1 Panthéon-Sorbonne, invites us, through his
study, to enter the work of Julien d’Huy, in order to find the power and energy that will allow us
to avoid the nightmare of humanity, foreshadowed by Yuval.

The next study, PERCEIVED BENEFITS OF ONLINE LECTURES DURING THE
PANDEMIC: A CASE STUDY IN ENGINEERING EDUCATION, belongs to Valentina
luliana MANEA, Tudor MACAVEI, and Costin PRIBEANU. Starting from the idea that the
educational process has changed itself significantly in the context of the pandemic generated by
the Sars-Cov-2 virus, the authors set as objectives of this research to analyze the advantages of
online lectures, as perceived by the students from the Technical University of Building
Engineering, Bucharest.

The third study, entitled IMPACT OF THE COVID-19 PANDEMIC ON EDUCATION
AND TRAINING was written by Anamaria BURADA. In this context, she makes a
predominantly theoretical presentation of how the Covid-19 pandemic affected all areas of
education in 2020, at all types and levels, from early to adult education, as well as the reaction of
European countries and institutions, through specific adopted educational policies.

In the context of the study named ONLINE EDUCATION - PROBLEMS AND
SOLUTIONS, its authors: Cristina Veronica ANDREESCU, Adina NICHITA, Dumitru
ENACHE, and Bianca MIHAILOVICI aim to address a topical issue, linked to e-learning
platforms. In this article, the authors present several features of the online educational platforms
that serve distance learning, adopted during the pandemic period by the majority of states, with
the view to continue the educational process, at all levels of learning.

The following study, TIKTOK - THE INFLUENCE ON SCHOOL PERFORMANCE
AND SOCIAL LIFE OF ADOLESCENTS, written by Adina NICHITA, Dumitru ENACHE,
and Cristina Veronica ANDREESCU, introduces issues related to TIKTOK app. The authors
aim to analyze the advantages and disadvantages of using this application in the educational
environment.

The next study belongs to Sudhakar VENUKAPALLI, from University Hyderabad,
India, being entitled POLICE TRAINING TO POLICE EDUCATION: A PARADIGM SHIFT
IN POLICE CURRICULUM. This study aims at identifying general curricular parameters,
related to the development of the culture of policing, making policing practices more democratic
and public-oriented, able to ensure greater security and more effective crime prevention.

In the end, Lect.Ph.D. Elena-Ancuta SANTI made a review of the book EDUCATIA
DIGITALA [DIGITAL EDUCATION] - coordinators: Ciprian Ceobanu, Constantin Cucos,
Olimpius Istrate, lon-Ovidiu Panisoara. The book is considered a work of extreme importance
for the field of pedagogical literature, mostly in this time, when the Romanian school is passing
through the global pandemic context and is trying to identify the most efficient solutions to
continue the teaching process and to achieve it at higher standards.

January 2021, Assoc. Prof. Ph.D. Ana Maria Aurelia PETRESCU,
Teacher Training Department,
Valahia University of Targoviste, ROMANIA.
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CAN JULIEN D’HUY’S COSMOGONIES SAVE US FROM
YUVAL NOAH HARARI?

Prof. Ph.D. Jacques COULARDEAU
Université Paris 1 Panthéon-Sorbonne, 8 rue de la Chaussée, 63880 Olliergues,
FRANCE,
E-mail: dondaine@orange.fr

ABSTRACT

Over the last two decades, we seem to have been confronted with a tremendous
number of books, films, TV shows, or series that deal with the past and the present,
not to mention the future, as if it were all out of time, timeless, even when it is
history. We have to consider our present world as the continuation and the result of
the long evolution our species has gone through since we emerged from our
ancestors 300,000 years ago. Julien d’Huy is a mythologist who tries to capture the
phylogeny of myths, and popular or folkloric stories that have deep roots in our past
and have been produced, changed and refined over many millennia. Can he answer
the question about how we have become what we are by studying the products of our
past and present imagination? But confronted to the prediction of Y.N. Harari that
our species will simply disappear as soon as the intelligent machines we are
inventing and producing take over our bodies, brains, and minds in just a few
decades, Julien d’Huy sure sounds like the antidote because at every turn in our long
history we have been able, collectively, to seize the day, and evolve into a new stage
in our life, both biological and mental, not to mention spirituality. Let’s enter Julien
d’Huy’s book and find out the power and the energy that will enable us to short-
circuit and avoid Yuval's nightmare.

Keywords: phylogeny; mythology; language; migrations; out of Black Africa; Eurasia;

INTRODUCTION

Julien d’Huy’s book is in French and it is a choice that will reduce the outreach of its
ideas and concepts, particularly this phylogenetic method Julien d’Huy' advocates and
practices. This book needs an English version (I do not say translation because translating is
always a betrayal of the original) to reach the international public that uses English as their
research language. | will write this review in English and I will monitor all the translated
quotations necessary.

The book is enormous and polymorphous. It is difficult to really discuss the whole
book with a reduced number of topics because the book is not a treatise, well ordered and
planned. It is in a way like the underbrush in a forest: it hides the big trees that are well lined
and grown for later production of good wood. We are at times lost in the underbrush that
also contains some brambles. We have to choose a few questions and try to get a synthetic
version of these questions in the book or rather out of the book. The first work we have to do
is “extraction” meaning to extract some rather well-constructed visions of some central
questions. But you will not find this structured and synthetic approach to these particular

! Julien d’Huy, Cosmogonies, La Préhistoire des mythes, La Découverte, Paris, 2020
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questions in the book. You have to read the book the way it goes and then to collect what
you think is important on the questions you are trying to sort out. That explains why in the
book at times there are contradictions or contrasted opinions that seem to be contradictory,
but they are most of the time inspired from this or that ethnographer, archaeologist,
mythologist, or anthropologist and they do not always reflect what the author may think, and
yet they are part of his presentations without being denied, falsified, or rejected.

I will follow my own way of approaching the questions, the book, the field of research
Julien d’Huy positions himself in, and try to argue the points as fairly as possible but always
from my point of view, that of a phylogenetic linguist, and what’s more, a psychomechanic
or psychosystematic linguist for whom the mind that contains the “langue” of the subject is a
virtual construct in the central nervous and brain system of Homo Sapiens, knowing that this
mental level is all a construct built from experiential existentialism on the basic tools that the
senses, the nerves, and the brain are. If we want to understand that mental phylogenetic
dimension, we have to consider the brain itself in its own functioning, knowing that the brain
contains some potential competencies that are only the possibility to virtually develop from
daily experience in each subject virtual constructs that will govern and guide mental,
physical, and social activities in the various subjects engaged in some communication and
commerce with other individuals. That goes a long way beyond this book, and I will not
enter this exploration. But today the brain is no longer a complete mystery and we have the
means to understand — probably never completely — how it works. But we also know that it
changes every day in every individual and it develops new means, new virtual constructs all
the time to cope with the new elements we are confronted with in life.

1. THE FIRST MIGRATION OUT OF AFRICA.

This principle or idea is constant in the book even if it is not always referring to the
same dates or a clear definition of what the migration is all about: Who are the Homo
Sapiens migrating here, where from and where to, along what route? The second question is:
What language do they speak? Not so much the particular language but what level of
linguistic phylogenesis have they reached when they leave the nest of Africa and enter a
future in which they will go on developing their languages but without stepping out of the
particular level of phylogenetic development reached when they left.

Yet before answering such questions we have to define the “Africa” Julien d’Huy is
speaking of. It is in fact specified only once in the book as “sub-Saharan Africa” (p. 120) and
clearly exemplified in one map (Map 3.2 World distribution of “emergence” myths (Le
Quellec, 2014, “Une chronostratigraphie des mythes de création.” In this particular map,
there is one dot on the northern African Mediterranean coast and thirty-seven dots in sub-
Saharan Africa. The other mentions of migrating out of Africa is just that and is never
specified. The phrase North-East Africa is used once but is not clear if it is the Horn of
Africa that is part of Black Africa, or if it includes Egypt, which is not part of Black Africa.
Then he often speaks of the first migration out of Africa and by the dates that are attached to
this event we are probably dealing with what is for me the third and last migration out of
Black Africa. Let me be clear on this timeline.

1- First migration out of Black Africa (the nest of Homo Sapiens being the section of
the African continent going from the Horn of Africa to South Africa along the Indian Ocean
and covering originally a strip of land that is about one third of the width of the southern part

2 «A chronostratigraphy of creation myths”, Eurasie n° 23, p. 51-72)
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of this nest (Black Africa as a whole). This migration occurred early in the history of Homo
Sapiens probably starting as soon as 250,000 BCE. It covers Egypt, Libya, North Africa, and
the Sahara. These migrants will attempt a migration to the Middle East via the Sinai around
80,000 BCE but they will come back fast, (Harari® will ironize in his recent books about
their being quite behind the Neanderthals they found there) and they will try again only
around 35,000 BCE. These people all speak one family of languages generally called
Semitic and identified as Afro-Asiatic by Joseph Greenberg. These languages are all root-
languages built on the first articulation of language in the phylogenetic evolution of
language. Note this phylogenetic evolution is not man-made but is dictated by the inner
architectural and structural characteristics of articulated language that started long before
Homo Sapiens, with the big apes and monkeys, then of course with Homo Erectus and his
descendants. Homo Sapiens was probably the first Hominin to fully control the first
articulation of the rotation of vowels and consonants, which enabled him to easily produce at
first a couple of thousand lexical items that became lexical items due to their number and the
possibility to attach them to referents (objects, persons, actions, etc.). Before, the ancestors
of Homo Sapiens or his cousins Neanderthals and Denisovans must have mastered a couple
of hundred items, which did not make it possible to really reach the next stage of
phylogenetic development. This was the result of a limited number of vowels and consonants
to be compared with only 8 or 9 calls among monkeys with 3 vowels and 5 consonants
which should enable them to produce 5 power 3 items, hence 125 items. Monkeys do not
control the rotation of vowels and consonants, so this potential is out for them. I estimate that
Homo Erectus and even Neanderthals had reached 3 vowels and 7 consonants. The potential
is at most 7 power 3 items hence 343 items when fully exploited. One extra vowel or
consonant would push the potential into the thousands. Originally Homo Sapiens must have
been able to utter 4 vowels and maybe 10 consonants getting the potential to 10 power 4,
hence 10,000 items. Present-time human languages are working on 25 or more consonants
and up to about 10 vowels. Imagine the potential of 10 power 25. We never use, in any
language the full potential the vocalic and consonantal means available could produce. And
we are only speaking of three-sound monosyllables (A-B-C, like cat mat pat, etc.)

2- The next demographic movement that will go on all along is the progressive
migration of Black Africans west as far as the Atlantic Ocean. But it is the expansion of the
nest more than a migration out of Black Africa.

3- The second migrations out of Black Africa will go from the Horn of Africa along
the Southern Arabic Corridor to the Straight of Hormuz and then to the whole of Asia where
they will meet the Denisovans. This migration must have taken place around 120,000 BCE.
It is the second-articulation isolating language migration: the languages there have invariable
categorized items also known as characters that are “stems” derived from the roots of the
first articulation. The categorization concerns spatial or temporal dimensions producing
basically two types of items, spatial items (nominal in general linguistic understanding) and
temporal items (verbal in general linguistic understanding). Note many of these languages
have retained intonation, tone if you want, as a discriminating element added to the various
characters or lexical items, and these tones are semantically pertinent. Apparently, in South
East Asia the contacts with Denisovans might have gone further than occasional contacts
because of the higher proportion of Denisovan genes among the people there, higher as

® Harari, Yuval Noah, Sapiens, A Brief History of Humankind, London, Vintage, 2011. Harari, Yuval Noah,
Homo Deus, A Brief History of Tomorrow, London, Vintage, 2015
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compared to the descendants of this migration in the rest of Asia who have about the same
proportion of Denisovan genes as we Europeans have inherited from sexual contact with
Neanderthals, and further integration of the hybrid children and their mothers in the Homo
Sapiens communities. It is important to insist on this fact because Julien d’Huy, without ever
speaking of pre-Sapiens Hominins, does specify that South East Asia and Melanesia is a
fundamental source of mythologies to be found in South America, though he does not seem
to have integrated into his corpora the mythologies of Olmecs, Mayas, Toltecs, and hardly
integrated some Aztec mythology. We have to keep in mind that 75% of the native American
population will be genocided by diseases and war after the arrival of Columbus and that lost
population will be progressively replaced by Europeans and notably by African slaves. No
one can tell the impact such a massive population processing may have had on the
mythologies of these vast areas.

4- The third and last migration out of Black Africa from the Horn of Africa along
the Southern Arabic corridor to the Strait of Hormoz and then to the Middle East was only
going to start around 70,000 BCE. The first wave was the agglutinative third-articulation
language speaking people that spread to the whole of Europe and around the Caspian Sea to
Central Asia, Siberia, Mongolia, Manchuria, as for the east, and to the Urals, northern
Russia, Finland, and the Samis as for the west. Hungary is a recent migration from northern
Russia and Finland. The second wave of this last migration out of Black Africa will stay on
the Iranian plateau up to the Magdalenian and they will migrate west to Europe (the Indo-
European branch) and east to the south Asian subcontinent where they will meet with people
from previous migrations and push them “out of the way” mostly, taking over Pakistan,
India, Bangladesh, Sri Lanka and slightly more in the Himalayas. We must understand that
this last wave of out-of-Africa last migration met with Neanderthals in Iran and Asia Minor,
but did not meet with Denisovans. A genetic study has to be done to see if the Indo-Aryan
populations have any Neanderthals and Denisovan genetic heritage, and in what proportions.

2. THE QUESTION OF LANGUAGE IN MYTHOLOGY

Julien d’Huy sticks to the traditional approach in mythology studies, an approach that
was developed theoretically based on a long practice (several centuries of colonialism
starting with Columbus, and some older practices in Europe).

But the linguistic problem is a major problem with mythologists, and it is not a recent
problem. Lévi-Strauss, who was not a linguist, pushes aside the problem of the language of
the tales or myths.

“‘The substance of a myth is not found in the style, nor the mode of narration, nor in
the syntax, but the story told there. A myth is language: but a language that works at a very
high level and where the meaning manages, so to speak, to detach itself from the linguistic
foundation on which it began to roll.' (Lévi-Strauss, 1958: 232 )”

“According to Lévi-Strauss, the myth is therefore not in but under the words. It is
because, in a myth, meaning takes precedence over sound, and it is possible to define it ‘as
that mode of discourse where the value of the formula traduttore, traditore tends to
practically zero.” (Ibid .: 232)™

* «’La substance du mythe ne se trouve ni dans le style, ni dans le mode de narration, ni dans la syntaxe, mais
dans I’histoire qui y est racontée. Le mythe est langage : mais un langage qui travaille a un niveau trés élevé et
ou le sens parvient, si ’on peut dire, & décoller du fondement linguistique sur lequel il a commencé par rouler.’
(Lévi-Strauss, 1958 : 232)
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I am afraid the reduction of what Lévi-Strauss calls “style... mode of narration...
syntax” to “words” by Julien d’Huy is typical of not understanding what a language is. It is
in no way a set of words but a meaningful architecture that derives its meaning from many
elements inside the language and outside the language used in any utterance. But | would
also disagree with what Lévi-Strauss® actually said. The reference of Julien d’Huy to Roman
Jakobson’s® “intersemiotic translation,” is indeed a case of “traduttore, traditore,” not in
words really but in cultural references.

Jakobson  (JAKOBSON, Roman (1959), (“On  Linguistic  Aspects of
Translation”, in BROWER, (ed.), On Translation, Cambridge, MA: Harvard University Press,
p. 233) distinguishes three ways of interpreting verbal signs: intralingual translation
(translation into other signs of the same language); interlingual translation (translation into
another language); and intersemiotic translation (translation from language into another
nonverbal system of symbols).’

The shift from “translation from language into another, nonverbal system of symbols”
to what mythologists do, translating from one language into English, or whatever other
languages, is, of course, a mirage. It is clear that a story in an ergative language that
considers the whole story from the point of view of the direct object that is submitted to all
the actions, and not from the point of view of the subject, hence the agent of the actions, has
an impact on the story itself. It is not even equivalent to the story in the passive voice that
often genericizes the agent or rejects it/him/her/them as unimportant. Ergativeness makes the
story become a sort of fate or curse or an inescapable situation or set of actions that roll over
the agent and other actors in the story. It gives this direct object that is normally the
submissive target of the action a dimension that becomes supernatural by being un-natural
and being received by the speakers of such a language as natural. It becomes natural to see
the world as rolling over you. Read Sumerian stories in that light and you find out their Gods
are not much since some cosmic order that they should dominate is freely rolling over them
without them being able to do anything, at least anything efficient. | just wonder if in
phylogenic depth ergativeness was not the basic syntax of human language. The escape of
the human hero in the Polyphemus myth from his destruction by the cyclops, monster,
master of animals, etc., to which he, the hero, should have submitted because the cyclops,
monster, master of animals is the big meta-ergative fate or curse that is supposed to roll over
the human agent, the actor or acting individual. It would thus be interesting to compare the
original languages of the various versions and find out how this escape from fate is

« Selon Lévi-Strauss, le mythe n’est donc pas dans mais sous les mots. C’est parce que, dans le mythe, le sens
prime sur le son qu’il est possible de le définir ‘comme ce mode du discours ou la valeur de la formule
traduttore, traditore tend pratiquement a zéro.” (Ibid. : 232) »

> Claude Lévi-Strauss, (born Nov. 28, 1908, Brussels, Belg.—died Oct. 30, 2009, Paris, France), French social
anthropologist and leading exponent of structuralism, a name applied to the analysis of cultural systems
(e.g., kinship and mythical systems) in terms of the structural relations among their elements. Structuralism has
influenced not only 20th-century social science but also the study of philosophy, comparative religion,
literature, and film.

® Roman Osipovich Jakobson, (Oct. 11 [Sept. 29, Old Style], 1896, Moscow, Russia—July 18, 1982, Boston,
Mass., U.S.A), Russian born American linguist and Slavic-language scholar, a principal founder of the
European movement in structural linguistics known as the Prague school. Jakobson extended the theoretical
and practical concerns of the school into new areas of study.

" Kay L. O’Halloran, Sabine Tan and Peter Wignell, “Intersemiotic Translation as Resemiotisation: A
Multimodal Perspective”, Signata, 7 | 2016, 199-229.
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translated in the different languages of the different versions. And here “translated” means
“rendered” and “experienced.”

For having been confronted with teaching the English of Buddhism to Sri Lanka
Buddhist students and monks, | know from experience how drastically treacherous
translation can be. | had a difficult time with some Buddhist concepts with my students. The
case of “dukkha,” one of the three basic concepts of Buddhism (along with “anicca” and
“anatta”) is typical. To translate it as “suffering” refers in our western, mostly Christian, and
even more and more Muslim traditions, to something that has nothing to do with the
understanding of this concept within Buddhist philosophy and in Pali. First, it cannot be
understood outside the other two, and second, it does not mean suffering, it means the fact
that nothing is stable since everything changes (anicca) and that produces a total absence of
essence, stable being, the concept of a permanent soul or self (anatta). It is a positive feeling
of deprivation that encourages the Buddhist to meditate and constantly examine the inner
mind of his or her as something that changes constantly; then to always wonder what you
provide other people with, what you give them, what you share with them. This attitude can
only be seen as suffering by people who refuse plain ordinary simple existential facts and
want the whole world to be what they consider it has to be to satisfy their desires. This
western attitude is typical of another central concept of Buddhism that is so difficult to
translate too, the concept of “tanha”, though it is simpler because if you add an adjective to
the noun “attachment” then you have something close to what “tanha” means: “excessive
attachment,” or “obsessional attachment” and that excess can go as far as “addiction”, hence
“addictive attachment” with a possible discussion whether it is “addicted attachment” or
“addicting attachment.” Note you have here the opposition between ergative and agentive
linguistic architecture in full revelation for both elements concerned: the subject who
experiences that attachment and the particular element to which the subject is attached, that
takes control of the addicted subject.

| do not think Levi-Strauss was right. It was an easy way to do things for the outside
public, but he must have known from experience that the mythologist or anthropologist he
was could only get to the meaning of these tales when they were in their original language
and what’s even more important in their original rendering: they are stories and storytelling
is fundamental to understand the story and to have the proper reaction — the one you expect —
from your audience. In other words, this linguistic approach limits the human dimension of
the myths, and they are the products of human experience over millennia, which can never
be actually reconstructed, and Julien d’Huy is clear about one thing: you cannot actually and
factually go beyond let’s say 20,000 years ago, in fact, less. You can only induce from what
you more or less know about 15,000 BCE what it could have been before the Ice Age Peak
(19,000 BCE).

“Let’s dismiss an unworkable idea right away: phylogenetic methods cannot be sure of
discovering the primitive form of a story in the sense of a Urform — an original version from
which all variations of the myth would come. They can only offer statistical reconstructions
where the identified features are not necessarily the most frequently encountered in the
different versions. This reconstruction of a mythical prototype is to be understood in terms of
higher or lower probabilities, any certainty remaining illusory in this area. " 8

8 «Fcartons tout de suite une idée irréalisable : les méthodes phylogénétiques ne permettent pas de découvrir
avec certitude la forme primitive d’une histoire dans le sens d’une Urform — une version originale d’ou
proviendraient toutes les variantes du mythe. Elles ne peuvent que proposer des reconstructions statistiques ou
les traits identifiés ne sont pas nécessairement les plus fréquemment rencontrés dans les différentes versions.
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But let me take an example from Julien d’Huy own prose. It has to be considered in
French to make sense:

“Dans ces récits, une fille visitée nuitamment par un inconnu le colora pour I’identifier
le jour levé; elle découvrit alors qu’il s’agissait de son frére et le dénonga: I'un devint la
lune, I’autre le soleil.”

First translation: Google Translate, not corrected:

“In these accounts, a girl visited at night by a stranger colored it to identify it when the
day broke; she then discovered it was her brother and denounced him: one became the
moon, the other the sun. "

Corrected translation:

“In these accounts, a girl visited at night by a stranger, colored him to identify him
when the day would break; she then discovered that he was her brother and denounced him:
the latter became the moon, the former the sun.™

If we read the French version normally “I’un” is the first mentioned and ‘I’autre” is the
last mentioned, hence “I’un” would be the girl (elle découvrit) and “I’autre” would be the
brother (son frére). Hence a contradiction since the girl is feminine but “lI’un” is masculine.
So, we correct the understanding and “I’un” becomes the brother against the normal syntax
of French. The text should have been “I’une devint le soleil, ’autre la lune.” But the mental
correction of plain syntax is fine since the masculine “I’un” can only be the brother.

But in English, it is even more confusing since “one” can only refer to the girl, and
“the other” can only refer to the brother with no gender difference between the two “one”
and “other.” You have to correct the translation then as I did but it is not that elegant, and |
would prefer the following version:

“In these accounts, a girl visited at night by a stranger, colored him to identify him
when the day would break; she then discovered that he was her brother and denounced him:
the brother became the moon, the sister the sun."

But even so, there is a cultural contradiction between the gender of the brother and the
moon on one hand, and between the sister and the sun on the other hand in our own mind
(Note in German the sun is feminine, “die Sonne,” and the moon is masculine, “der Mond,”
though they would commonly be impersonated in the reverse sexual reference, the sun male
and the moon female), though in Native American culture, Maya for example, the moon is
ambiguous and can be either masculine or feminine and the sun is also complex, especially,
like in Maya, when gender distinction does not exist in the syntax of the language, though
the representation of the sun and moon in the codices, for example, would be female for the
Moon and male for the Sun. In Maya, the third person singular is “he/she/it.” But to be
specific, Maya has eleven glyphs for this word which is also the simple vowel /u/.® Note in
the first eight glyphs there is a rather common structure based on a triad of elements, often
the first and third identical, the second and middle one different. The three heads are
different and more complex. Some may think they might be older.

Cette reconstruction d’un prototype mythique est & comprendre en termes de probabilités plus ou moins
élevées, toute certitude demeurant illusoire en ce domaine.” (page92)

® John Montgomery, Dictionary of MAYA hieroglyphs, Hippocrene Books, Inc., New York, 2002, available in
free access at
http://www.famsi.org/mayawriting/dictionary/montgomery/index.html#:~:text=John%20Montgomery's%20Dic
tionary%200f%20Maya,part%200f%20speech%2C%20and%20meaning.
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g u/U (u) (T13) 8 u/U (u) (T191) [% u/U (u) (T1) @ u/U (u) (T1)
@ u/U (u) (T204) u/U (u) (T232) GOC% u/U (u) (T3) u/U (u) (T513)

1>vowel u 2> 3rd person pronoun "he, she, it" 3> 3rd person possessive pronoun
"his, hers, its."

ﬁ u/U (u) (T1008v) 1>vowel u 2> 3rd person pronoun "he, she, it" 3> 3rd

person possessive pronoun "his, hers, its." <> (John Montgomery) Represents a human head

u/U (u) (T738v) 1> vowel u 2> 3rd person pronoun "he, she, it" 3> 3rd person
possessive pronoun "his, hers, its." <> (John Montgomery) Represents the head of a fish.

LL';’_J_ u/U (u) (T231) 1> vowel u 2> 3rd person pronoun "he, she, it" 3> 3rd person
possessive pronoun “his, hers, its." <> (John Montgomery) Represents a human head with
prominent lips.

The sun is “k’in”, but the Lord Sun is “k’in ajaw” or “k’inich ajaw.” It is “ajaw” that
brings the idea of a male, the use of “k’inich” is interesting since it means “sun-eyed” and is
commonly used with this meaning. We would interpret the brother turned into the moon as
some kind of punishment or castration, provided we see the moon as feminine, and it is at
least in the Dresden Codex.® Michael D. Coe and Mark Van Stone®* suggest with great care
that the goddess represented in this Codex as a young woman would be “Ixik” meaning
“woman.” Here is what John Montgomery gives us:

(7

S}

IX/IXIK (ix/ixik) (T1000b) > feminine agentive prefix; "woman."

The term “agentive” would lead us very far. But what about the sister turned into the
sun? Is she really the god some might see in our western culture? 1 am not sure because the
sun has the strange fate of dying in the west every night and being sent to the underworld to
travel back to the east the next morning. 1 am not sure at all that spending the night in
Xibalba is a sinecure for the sun, and being a woman is not exactly seen as a heroic position.
Only the Hero Twins who are males managed to bring down the Death Lord.

19 The Dresden Codex: Full Color Photographic Reproduction, CreateSpace Independent Publishing Platform
(January 23, 2015), ISBN-13: 978-1507685877
1 Michael D. Coe & Mark Van Stone, Reading the Maya Glyphs, Thames and Hudson, New York, 2001
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That’s what I mean when I say translating is not at all a good method to really
approach a culture, a mythology, a myth. In my native Occitan dialect “la drolesse” simply
means “la fille,” “the girl,” as opposed to “le dréle” who plainly is “the boy.” In the Paris Oil
dialect, it has a very strong derogatory meaning. It definitely doesn’t plainly mean “la fille.”
She is either “a pain in the backside” or “a dissolute girl,” “a wanton girl,” a Jane Calamity
impersonated.

3. AGENTIVE VERSUS NON-AGENTIVE

| am going to enter here a very important question. Nothing has any value by itself. A
lexical item has a meaning in the dictionary but the meaning of the same lexical item in
discourse is nothing but the result of all the interactions within the discourse. De Saussure
was insisting on two dimensions to determine the meaning of any “word”: the paradigmatic
elements to which the common practice of the concerned language in the community that
uses it attach the said lexical item, plus the paradigmatic elements the speaking subject, or
the listening subject attaches to this lexical item in the concrete discursive situation in which
the word is uttered. And that’s only one dimension and it has to be taken positively and
negatively, what the lexical item is attached to positively and what the lexical item is
attached to negatively, hence rejects. All that is purely cultural and immensely subjective.

But de Saussure also insisted on the syntagmatic connections, the direct connections of
this particular lexical item to the other lexical items used in the concerned utterance. If |
consider the Polyphemus myth, it all revolves around the agentiveness of the various
characters: who has the initiative at every moment and who is controlled by fate which might
actually be someone else’s agentiveness.

The too common practice of associating one element to one meaning in total self-
containment is making interpretation binary, one for one makes two, one item for one
meaning makes two, whereas meaning in any discursive communication is always at the
very least ternary or a multiple array of ternary elements, one item in_relation with one item
makes three from which I may be able to derive the meaning of the first and third items. The
relation between the two items is central and it is the element that actually gives the proper
meaning to both items. This is banal psychoanalysis from Sigmund Freud that condemns the
Jungian approach, that Lucien d’Huy rightly rejects as the predigested corset or the
prefabricated straitjacket it is, but he throws the baby along with the water of the bath,
maybe be even the bathtub. Sigmund Freud always insisted that in dreams or any discourse,
any element, symbolic by nature, by essence, can only draw its meaning from the relations it
entertains with the other elements of the dream or the discourse. “The shielded tank of the
state is stern-sculling over the maelstrom of the pandemic’s volcano,” has meaning despite
its absurd and extremely pompous metaphors that are all contradictory and antagonistic to
one another.

The Polyphemus myth Julien d’Huy analyzes in detail is typical of the shift from a
non-herding hence non-agricultural society to a herding, hence agricultural society. This
shift occurred sometime in the middle of the Magdalenian around 15,000 BCE. Marshack
proved in his archaeological study of women’s representations that it is the time when these
representations changed from women being the fertile perpetuators of the surviving and
expanding species to a secondary and more servile position under the domination of men
seen as the masters of the earth, the agricultural earth. If you see that then the cyclops is a
phantasmagoric invention representing the reconstructed masculinized past dominated by a
male figure that probably has to do with the fantasized mammoth of European or Eurasian
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prehistoric societies. In that period of change, the Ice Age was still present as the dominant
force that imposed a strict reorganization of social life. It was from this duress when survival
became a real emergency requiring a lot of adaptation and creativity, that agriculture was
going to start emerging in something like 5,000 years all over the world. The myth confronts
a totally isolated male cyclops that has no future since he has no female cyclops, in fact, no
second cyclops of any sort, to a human who is not alone and has the task to both escape the
cyclops and conquer the animals. These animals are not really herded by the cyclops but
only kept in custody. The human (or humans) has (have) to conquer them and take advantage
of the action of the cyclops caused by his (their) presence, i.e. the releasing of the animals by
the cyclops in order to capture the humans since the cyclops believed the human(s) was
(were) going to be dumb enough to stay behind, or that he, the cyclops, would be intelligent
enough to manage to catch him, the human (them, the humans) trying to flee along with the
animals. Herding would be the consequence of this release and escape, but to escape the
human(s) had to establish a connection with the animals that broke or lured the connection
he (they) found himself (themselves) in with the cyclops. He (they) was (were) enslaved as
prisoners soon to become fodder for the cyclops. By first blinding the cyclops he (they)
asserted their superiority, and he (they) caused the only action the cyclops can take: to
release the animals so that the human(s) would be trapped. The human(s) was (were) thus
obliged to use their mental agentive initiative to reduce themselves to appendices to the
animals that were released to be able to escape, and subsequently taking the animals along,
liberating the animals for herding. They are thus both totally un-agentive under the animals
that are fully agentive but within the control from the cyclops, hence not agentive at all, and
yet agentive enough for the totally un-agentive human(s) to be able to escape, and yet the
human(s) was (were) really agentive in the planning of this escape. We are here in the basic
communicational situation humans have been confronted with since Homo Sapiens emerged
300,000 years ago from their ancestors in Black Africa. But this communicational situation
is realized in concrete action and the fundamental element which is the fact that any speaker
is a speaker first but is a listener second before being a speaker again, and then a listener a
second time, etc. This is another rotation similar to the rotation of vowels and consonants, in
this case, the rotation of speaker and speakee, or listener and listenee. Trapped by the
cyclops the human(s) reversed the situation and blinded the cyclops who did the only thing
he could do to isolate the human(s) and capture him (them). He (they) is (are) trapped again
but he (they) transformed this trap into an escape way by making himself (themselves) un-
agentive appendices to the not really fully agentive animals, and yet he (they) became the
direct agent(s) of the situation since he (they) took advantage of the wrongly devised
decision of the cyclops to liberate the animals and him (them) and thus to bring herding to
humanity, an unwise action of the cyclops and a collateral consequence of the action of the
human(s). In this situation the world has been completely masculinized, women, being far
away, and actually the prize of the long epic and picaresque voyage if they could manage to
go back home.

Note this myth is in the very same pattern as the myth of the Hero Twins in the Popol
Vuh of the Mayas. Males versus males to liberate the Maize God who was killed and buried
by the Death Lords, which means the liberation of agriculture. They use animals, particularly
insects but not only to fulfill the various challenges they are confronted with. It is in a way
also comparable to the vast Chinese and Buddhist epic known as “Journey to the West”
though in this case what is targeted is a set of spiritual Buddhist documents to establish
Buddhism in China. This vast metaphor is the fundamental realization in an action of the
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basic communicational situation of humanity that came to its full both virtual and real
materialization with the linguistic emergence of Homo Sapiens 300,000 years ago. My point
here is that man has to realize he/she has to be alternatively the agent of the action and the
theme of the response to this action.

CALLER RELATION MESSAGE i CALLEE
(to) CALL (a) CALL
— ]
RESPONDER RELATION ITEM PROVIDED RESPONDEE
action Response-Care-Love
AGENT-SOURCE RELATION MESSAGE GOAL
R NEED - THEME
T ——
————
AGENT-SOURCE RELATION ITEM PROVIDED GOAL
R HEDONIC - THEME

In fact, Julien d’Huy has it all right and yet he misses the point because he does not
consider the linguistic communicational situation, or simply the communicational situation
that has to be linguistic if human. Then the myth becomes the representation of the main
change in modern archaeological or prehistorical humanity: the shift from hunting-gathering
to agriculture-herding that goes along with the shift from a society in which the division of
labor provided women with a central position, though in no way dominant, responsible for
the survival and the expansion of the community via procreation and child-rearing, and thus
also responsible for keeping the fire going and the spiritual rituals of impregnation-
pregnancy-birth in the caves decorated by women, which implied a spiritual role. In fact, it is
nothing but the continuation of Charles Darwin’s principle that the selection of haphazard
mutations is performed by women because of their choices of partners within sexualized
reproduction, actually ritualized probably by women themselves seen as “midwives” before
the Magdalenian shift, a role they will keep after the shift. The difference between humans
and plain animals is the fact humans have developed a language that enables the
communicational situation to develop linguistically.

If you consider these myths like this, in fact, if you consider that mythologists cannot
go beyond this Magdalenian shift after the Peak of the Ice Age when the climate changed
and the rising waters were finally coming, then you can look at all the areas in the world
where that agricultural shift occurred, and you should find myths of the very same type that
expresses the double shift that agriculture brought. First, the shift in social activities and
resources: agriculture and herding implying sedentary living, hence the first “urbanization.”
Second, the shift from a certain balance between the social, spiritual, and economic roles of
men and women (a balance that could be warped into the fantasized vision of a women-
dominated society that did not exist) to a completely different situation with the domination
of society by men, which brought up the development of what could be called animistic or
polytheistic religions and later monotheistic religions with the same shift from a balanced
male-female definition of the divine (including gods and goddesses) to a male-dominated
definition of God. My approach then is not to take the myths that have been collected often
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with limited systematicity, meaning systematic collecting but in some zones only with big
empty areas like the Afro-Asiatic areas in Northern Africa and the Middle East. Apparently
traditional myths and tales from Semitic civilizations (both Arabic and Hebrew) are not
concerned here and identified as such, all the more because the original languages are
rejected as non-significant. In the same way, Maya mythology and other mythologies before
the Aztecs in Mesoamerica and South America are absent. And what about old Andean
mythologies that are kept as long strings of knots that we do not even know how to “read.”
In that field, the most surprising absence is Maya mythology since the first academic
researcher who actually started, after the Second World War in the 1950s and 1960s, the real
deciphering of Maya writing system is from Saint Petersburg University, Leningrad
University in his days. Julien d’Huy refers to several researchers from this Saint Petersburg
University and yet Yuri Knorozov is not quoted, and Maya mythology is not integrated into
Julien d’Huy’s work, though Knorozov is today considered as the real trail-blazing
researcher in Maya language, writing system, and civilization, hence Maya mythology that is
only reachable because of his tremendous work.

As for agentiveness, Maya mythology would be a tremendous inspiration since it is by
submitting to ordeals, challenges, sacrifice-including deals, and even volunteering for dying,
that human objectives are reached because submission means resurrection and regeneration,
stepping over a limit and entering a new phase of development. This vision has been vastly
disturbed and distorted by the Aztecs who came from the North and assimilated a culture
they found in Mexico, but they did not understand it at all. They pushed the bloodletting and
blood-sacrifice practices to such extremes that it became a stigma on Native American
culture in Mesoamerica and South America. To get convinced of that stigma developed by
the colonial powers after Columbus, just read two or three chapters of D.H. Lawrence’s The
Plumed Serpent or Quetzalcoatl.*?

If we implement this approach in the old hunting-gathering Hominin society and
consider the ritualized procedure before hunting, a ritualized procedure that would normally
have been performed by a human go-between, hence what many people call a shaman, and
this time a male shaman, which rebalanced the fact that the procreational rituals were
probably controlled by women who are the natural “midwives” of this human activity, the
rationalization of hunting would have been as follows.

First, man becomes a hunter, or the hunter becomes human. If there is some initiation
or ritualization it would be targeting the hunt itself. But the hunt does not work all the time.
So, they would react in two human ways (like in Polyphemus). They would consider they
had to target the animals themselves and ritualize the animals. But it still does not work all
the time, though at the same time they observe the animals better and they differentiate the
hunting techniques and probably the hunting weapons to be more effective. But this
ritualization does not succeed all the time. Then Humans being, in many ways, paranoid
thinkers, will start thinking there is a master of animals behind the animals. They will go on
observing, finding patterns in the normal animal behaviors, they will improve the hunting
techniques and the hunting weapons, and ritualize the master of these animals. That is what |
would call the phylogenetic ritualization of the hunting activity in three stages, first the hunt
itself, second the animals themselves (with differentiation), and then the master of animals
(with maybe some differentiation).

2 D.H. Lawrence, The Plumed Serpent , Vintage; Reissue edition, 1992. It is a 1926 political novel by D. H.
Lawrence. Lawrence conceived the idea for the novel while visiting Mexico in 1923, and its themes reflect his
experiences there.

PEIJES STUDIES AND ARTICLES Page | 16



-t

® pEIJES

.. () Pro Edu. International Journal of Educational Sciences
IFIASA No. 4, Year 3/2021
HUNTER HUNT ANIMALS MASTER OF ANIMALS

\ 4

First Ritualization

Second Ritualization

Third Ritualization
THE RITUALIZATION OF HUMAN HUNTING

This representation shows that the concept of Master of Animals can only come last; I
follow here the research of Lev Vygotsky, “Thought and Language,” on conceptualization.
There is no reason why Hominins or Homo Sapiens in their long emergence from plain
animality to humanity would be able to jump directly to the concept of “master of animals.”
Human conceptualization in development in children and teenagers is always progressive.
What is important here is not so much the ritualization but the other side of this activity,
which is the observation of animals and the improvement of hunting techniques and hunting
weapons. That makes it a real human activity, and that started a long time before the
supposed symbolic revolution, no matter what name you give it, around 70,000 BCE.

This is founded on the modern understanding of the human mind in its progressive
emergence after birth (and a little before birth). What | am going to say cannot exist without
language, meaning that language is the main tool of this human development to discuss,
explain, devise, implement the hunting techniques, tools, and weapons and improvements
necessary in these and the possible ritualization required to make hunting effective.

You can of course imagine the very same process for the emergence of agriculture and
herding. The Polyphemus myth is just the process | am describing here for herding, the very
last attempt which liberates the animals hence domesticates them and brings them out of the
wild Cyclops’ cave for humans to take care of them. The successive actions of the humans,
blinding and then attaching themselves under the animals, and finally managing to liberate
the animals and escape, humans always keeping one step ahead of the Cyclops and thus
always keeping the agentive initiative, even when they are obliged to make themselves
totally submissive. This is based on human psychology, the way it can be observed today,
and these myths show that at least after the Magdalenian shift this human psychology just
works the same way as today. We assume the Magdalenian shift did not change this
psychology and was in fact the result of this psychology confronted to the new conditions
and thus able to adapt to these conditions and to ritualize their actions in these myths,
through these myths, and finally, these myths represent the ritual thinking of the humans
who devised them.

That’s all we can say about this Magdalenian shift and what existed before, not
reconstructed from the myths but analyzed from what we know about the communities
before the Ice Age Peak, and I insist, not only in Europe but all over the world. Unluckily in
that “all over the world” there are big empty zones because either we do not care to find out
what is collected in these zones, or because no collecting has taken place for many reasons,
among others the fact that the West does not really care about them.

B3 Vygotsky Lev, Pensée Et Langage, Messidor, 1985, SNEDIT LA DISPUTE, 1997, ISBN-13 : 978-
2843030048
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SENSES BRAIN BRAIN BRAIN
SENSATIONS PERCEPTIONS DISCRIMINATE BRAIN-CODE-TAGGING

CENTRAL NERVOUS SYSTEM: BRAIN WORK BEFORE LANGUAGE

OBSERVE EXPERIMENT DISCUSS CONCEPTUALIZE
ANIMALS HUNTING SPECULATE HUNTING

THE MIND: LINGUISTIC CONCEPTUALIZATION

FIRST HUNT

1. observe 2. Hunting 3. Works or 4. conclusion
Animals living techniques, doesn’t work keep and go on
Cycles weapons or
change
Ritualization of the Hunt
SECOND HUNT
1. observe 2. Hunting 3. Works or 4. conclusion
Animals living techniques, doesn't work keep and go on
Cycles weapons or
change
Ritualization of A(E;/
THIRD HUNT
1. observe 2. Hunting 3. Works or 4. conclusion
Animals living techniques, doesn’t work keep and go on
Cycles weapons or

change
Ritualization of Master of Animals

PHYLOGENETIC MENTAL CONCEPTUALIZATION
OF HUNTING FOR HUNTER-(GATHERERS)

4. PROTO-MYTHS OR UR-MYTHS

| consider the retrospective reconstruction of what we cannot reach beyond a certain
limit in the past is totally out of the question. It leads to the concepts of Proto-myths and Ur-
myths, and | do not see the difference between the two. Phylogeny tells us one form of
anything can only be captured in descent, hence the question to know what it comes from
really, and not from a retrospective reconstructing procedure. Just the same way as it leads to
the concept of Proto-Indo-European in Indo-European linguistics, a concept which is
extremely debatable since no specification on the people speaking this language, where they
came from, and what language or languages they spoke before can be provided or answered.
In fact, the questions are not even asked. The battle on this point is the same for languages
and myths, for linguists and mythologists. We have to try — if we can — to analyze what was
before the stumbling block and try to understand what kind of psychogenetic procedures and
situations Homo Sapiens was living in before that stumbling block.

Then we can compare this knowledge we collect to what we know about the same
psychogenetic situations after the stumbling block. This stumbling block is a stumbling
block for people who want to go backward to the period before. This is impossible. The
stumbling block is a divide in labor division. It will not happen all over the world on one
precise date. 15,000 BCE seems to be reasonable for the beginning of it in the most
advanced areas. Between the Ice Age Peak and this Magdalenian divide, Homo Sapiens must
have learned how to get as much as possible from nature, hence, to take care of nature and it
is from this taking care of nature that agriculture and herding will come. It did not happen
everywhere the same way and at exactly the same time, and yet by at the latest 5,000 BCE
all over the world it will be essentially finished, completed. There is a divide, but not the one
that those who defend the idea of a cognitive revolution of some type. It is a change that will
take several thousand years to come, and | repeat that the main change is a change in the
division of labor, from a balanced division between the sexes to a division of labor based this
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time on the type of work, and the type of control of the soil, and the work taking care of this
soil. It does not always imply private property of the soil.

The Incas for instance did not have the concept of property or ownership for the soil
which was controlled collectively. But in some other areas, particularly Europe and the
Mediterranean area a new form of work was invented, slavery, though the real inventors of
slavery as for the western world were the Egyptians and the various empires in the Middle
East, and Greece. We must be careful about this concept of slavery. It covered many
different statuses, from the worst possible based on violence like the gladiators in Rome,
since they had to fight, and they will always be confronted with the choice “kill or be killed,”
and there was practically no escape from being killed sooner or later. That was a pure human
sacrifice with the first potential sacrificee fighting for his life against another potential
sacrificee that was doing just the same. At the other end of this social continuum of slavery,
some slaves had tremendous power and influence. Julius Caesar’s secretary was his slave,
which was not comparable with a gladiator in the Coliseum. In-between, you had all sorts of
workers from mine-slaves to house-slaves.

One thing is sure about all slaves: the master, or the mistress, could kill any slave of
their own if so, they decided. And you did not need to be drunk to fall into some obnoxious
treatment of your slaves just like the famous emperors Nero and Caligula, though Tiberius
was also a case along that line. And we are speaking here of the exploitation of slaves as
workers of some sort producing some goods or value-adding services. We should also take
into account another type of slaves: pleasure slaves that were supposed to satisfy all the
impulses, drives, and hormonal needs of their masters, or their “customers.” We have to keep
in mind also that the importation of black slaves from Africa started very early in the
Mediterranean area and around the Indian Ocean. Black slaves were common in Egypt, the
Middle East, and the Roman Empire.

If we want to understand the phylogeny of language or any human production, we have
to keep in mind the following timeline. What is most important is that an essential divide
occurred around 15,000 BCE, but it took several thousand years before being effective, and
in many areas in the world the transformation may have started later and may have taken
longer to become effective.

The word revolution would not really describe what happened. It is a shift, but it was
prepared by, or it was the result of a long evolution from several thousand years before the
Peak of the Ice Age when the various population in some areas where it turned out to be too
cold for survival, and at the same time where natural resources for hunters and gatherers
became too scarce, had to regroup south or north according to the hemisphere they were
living in. When you keep in mind the fact that the major migrations out of Black Africa are
finished by then, Homo Sapiens has reached the whole planet, migration after migration,
with the necessary cohabitation of people who arrived in one area in successive demographic
waves, differentiated by the languages they spoke, the phylogenic levels of these languages,
hence the different cultures they carried.

This cohabitation implied exchanges, borrowings, but also keeping apart, and a lack of
comprehension and understanding, difficulties to communicate, etc. And these populations
had had contacts with Neanderthals and Denisovans that were different with different levels
of integration of the distant Europeans and Asian cousins, and all it meant: mixing genes,
integrating the hybrid children and their mothers in the Homo Sapiens communities, maybe
the integration of some males from these cousins of ours to keep the concerned hybrid
children and the Homo Sapiens mothers. What was the impact on the languages of the
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various communities? What about the culture and the myths? One thing can be considered as
sure: the communicational situation as such was similar, and that of the integrating

community, hence Homo Sapiens, became dominant for these Homo Sapiens communities

and there integrated Neanderthals and Denisovans.
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But we have to keep in mind another element that we tend to ignore in modern times.
If we consider 300,000 BCE was the time when Homo Sapiens started its evolution, its
emergence (based on what they inherited from their Homo Erectus and Homo Ergaster
ancestors), Homo Sapiens society and culture were purely oral up to the invention of writing
that occurred around 3000 BCE in various places in the world, certainly not in only one
place from where writing would have spread. That might be right for the Middle East, with
Sumerian, or linear Elamite in Iran'*, and this writing spread, but the concept spread more
than the writing system itself, and other writing systems were devised in Egypt, among the
Phoenicians, and then the Greek, the Romans, the Celts, the Germanic tribes, etc. With two
tendencies: to represent syllables or to represent independent sounds, and in this latter case
to represent all the sounds or only the consonants. Homo Sapiens was an oral civilization for
297,000 years and has been a written civilization for only 5,000 years, and if you consider
the invention of the printing press for only 570 years, or the invention of mechanical oral or
audio-visual communication, then, Homo Sapiens has been an audio-visual communicator
only for 120 years or so. We must also consider that the paintings in the cave and all the
engraving on bones, antlers, or mobile rocks were also some kind of pictorial, or
representative autonomous ways to communicate even if it was not a writing system per se.
And before Homo Sapiens used durable media, they probably used some non-durable media
that have been lost, but they may have lasted for some time and have been some
communicational media for Homo Sapiens before engraving, painting, and carving on stone
or bone. What | say here is that communication requires some level of abstraction,
conceptualization, and a communicational situation, and human communication have lasted
a long time more than what some consider (there undoubtedly was some oral communication
in older Hominins), blocking their own thinking with some supposed symbolic, conceptual,
or cognitive revolution. Human communication, hence human conceptualization, hence
human abstraction, and symbolical thinking started a long time before 70,000 BCE. It started
as soon as human language assumed the full power of the first articulation based on the
rotation of vowels and consonants in numbers sufficient to produce several hundred
thousand “phonetic units” that could not be calls anymore and started becoming lexical
items. By 160,000 BCE at the latest (and | would personally push it a lot more in the past to
250,000 BCE) that first articulation was reached and fully operational, otherwise the
migration to northern Africa, and what’s more, Crete, would not have occurred at all.

The second thing | say is that no retrospective, reconstructive procedure trying to
reconstruct from a later state of language what language was in an earlier state is doomed to
get blocked before the peak of the Ice Age, in fact, somewhere around 15,000 BCE, that is to
say, the Magdalenian divide. That’s the practical proof that the change that took place then,
the development of agriculture and herding, the tilling of the soil by workers controlled by
some kind of authority, the shift from hunting territory to tilling land was deep enough to
cause a rewriting of what existed before. In linguistics, even Proto-Indo-European is
tentative and problematic, but in culture and mythical or literary representations it is even
more problematic because we are not dealing with phonemes but with constructed mental

4 Etienne Dumont, “Le Frangais Francois Desset a déchiffré au bout de dix ans 1'¢lamite linéaire,” 31.
décembre 2020, in Bilan, depuis 1989, Bilan est le média de référence dans le domaine économique en Suisse
romande. https://www.bilan.ch/opinions/etienne-dumont/le-francais-francois-desset-a-dechiffre-au-bout-de-
dix-ans-lelamite-lineaire. “Iran had its own independent writing system 4,400 years ago: study,” December 25,
2020, The Tehran Times (TT), https://www.tehrantimes.com/news/456174/Iran-had-its-own-independent-
writing-system-4-400-years-ago
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signifying and significant representations of the life existentialist experience of their own
evolution by Homo Sapiens themselves without any intermediary, not even a writing system
that could leave something behind as a testimony of what it was like before.

And that’s where I consider the binary system of phylogenic trees is misleading
because the experience of life is never binary but always at least and basically ternary.
Phylogenetic trees have to represent real life. What is important is not so much two
mythemes set side by side. What is important is the contact point, the relational point
between these two side-by-side mythemes, just like in phonology (for synthetic voice
production) what is important is not the two phonemes that are connected, but the point of
connection between the two phonemes, hence the articulatory point between these two
phonemes, and this articulatory point changes from one individual to another, from one
language to another (provided we are considering similar phonemes), etc.

Julien d’Huy does mention the three basic animals he identifies as the mammoth seen
as an underground digger of big tunnels or caves and coming out of it from time to time, but
also as the one who makes mountains come up. Then the snake, and finally the bird. He
associates snake and bird with the reference to dragons. This is quite centered on Eurasia and
it does not take into account other continents. In Mesoamerica for example, among the
Mayas and other civilizations, we find another triad of animals. One feline, voracious and
aggressive, most of the time the jaguar, then the serpent, and the bird, those latter two often
merged into the famous “plumed serpent,” “Quetzalcoatl” or “Kukulkan.” Another animal is
often referred to, bats that live in caves and come out at night. They are dangerous and they
drink blood. What is important here is that these triads of animals represent the cycle of
procreation. You first have to ingress in order to impregnate the woman (mammoth or
another symbol of such penetration). Then the mountain that can come out of it, or the snake
that develops inside, then the bird that escapes from it and represents life, birth, the child.
Three movements: penetration (impregnation) — growth inside (pregnancy) — take flight
(delivery). You find this triadic set of movements in many mythologies, but you have to
conceptualize the three phases from what is only a metaphorical representation. Penetrate
inside: go down into the under-the-surface cave or plunge into the water to recuperate some
earth from the bottom. Then it has to grow, expand to become something that emerges from
the original watery ocean, or that grows from the earthen surface like a mountain. Then it has
to emerge and fly on its own. It is also the cycle of the sun that emerges from under below in
the East, then goes up to its climax, and then goes down and is buried under below in the
underworld for the night, and the cycle starts again. It is also the menstrual cycle that
emerges from the period and moves to the fertile phase of a few days and then goes down to
be buried into the period that is the end of the cycle. That’s also the cycle of life, birth first,
life second, death third. It is also the cycle of death: death first, then the confrontation with
the Death Lord in “Xibalba” and the underworld, then victory and rebirth in the north to
climb the ceiba tree to the sky, “chaan/kaan.” This ternary symbolical or real functioning is
fundamental. The fact that it is elaborated as ternary is a human ideology, but it is essential
and universal experiential and existential consciousness.

| just gave the vision from the Mesoamerican point of view. But you have the same in
Europe with the Triple Goddess that comes from very far away. Demeter in Greek
mythology who is three goddesses in one, long before the Christian God: Hecate the goddess
of magic, witchcraft, the night, moon, ghosts, and necromancy; Diana the virgin goddess and
protector of childbirth; Selene the goddess of the moon. In my village, in the 10th-century
church, there is a stone that represents a female wolf with a dedication around it to
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DRIMIDRI which a twice ternary Demeter (Tremeter if you prefer) who carries her
ternarism in her own name. And of course, this ternariness can be found in the three Furies
or Harpies, Aello (“squall”), sometimes named Nicothoé¢ (“quick feet”), Ocypet (“fly fast™)
and Podarge (“light feet”), sometimes named Céléno or Celaeno (“dark”). Then the three
Fates, Nona (Greek equivalent Clotho), who spun the thread of life from her distaff onto her
spindle; Decima (Greek Lachesis), who measured the thread of life with her rod; Morta
(Greek Atropos), who cut the thread of life and chose the manner of a person's death. And
they become in European Germanic folklore the Three Beten: The name Beten first appeared
in the works of Hans Christoph Schéll in the 1930s, derived from the common ending of the
three women's names, of which some variants are: Einbet(h), Ambet(h), Embet(h), Ainbeth,
Ainpeta, Einbede, Aubet; Worbet(h), Borbet, Wolbeth, Warbede, Gwerbeth; Wilbet(h),
Willebede, Vilbeth, Fiirbeth, Firpet, Cubet. They are associated with colors: The Austrian
author Georg Rohrecker gives an interpretation of the colors as follows: white — becoming,
waxing — sunrise; red — fertility, being in full blood — midday; black — waning, going down,
being at home — nightfall. Unfortunately, the first depictions of the Bethen in these colors
date from the high middle ages. There is no way of telling if the colors are an invention of
medieval artists or if they are indeed rooted in the pre-Christian past. In their Christianized
version, the Bethen are St. Margaret, St. Barbara, and St. Catherine. In Bavaria and parts of
Austria, they are known by the old folk rhyme.

"Margareta mit dem Wurm,

Barbara mit dem Turm,

Katharina mit dem Radl,

das sind die drei heiligen Madl.

The “Wurm” is a dragon in standard Medieval language who lives in some cave. The
Turm is a tower and could be considered as equivalent to the mountain caused to grow by
the mammoth. The Radl is a wheel from which the thread comes, is produced. They are also
associated with the fundamental activity of women in ancient times, hence the distaff, the
spindle, and the spinning wheel that produce the thread that will be used to weave cloth or
sew and embroider.

If | follow the idea that the Magdalenian divide changed the labor division for women,
then women remain the progenitors, but they also get some new activities like spinning and
weaving. What is fundamental is that this ternary definition of women is in phase with the
fundamental cycles of women as procreators. The Magdalenian divide or shift has taken
away from women the spiritual dimension they had, and they only kept their knowledge
about delivering children and they will remain midwives who will be turned into witches in
the Middle Ages, and their knowledge of plants, hence of medicine, was turned against them,
their concoctions becoming of course poisonous.

nl5

5./ THE CANONICAL FORMULA OF LEVI-STRAUSS

If 1 insisted on this ternarism of mythologies, it is because it is fundamental in the
human mind, in human thinking. When something is reduced to a binary relation there is
always a loss of one element. Julien d’Huy starts with a simple quotation from Claude Lévi-
Strauss's 1955 contribution in the Journal of American folklore.™

15 Margaret with the worm, Barbara with the tower, Catherine with the wheel, those are the three holy girls.
16 Claude Lévi-Strauss, “The Structural Study of Myth,” The journal of American Folklore, vol. 68, n° 270, p.
428-444
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“Any myth (considered as the set of all its variants) is reducible to a canonical relation
of the type: fx (a) : fy (b) :: fx (b) : fa-1 (y) (in which, two terms and two functions being
given simultaneously, we assume that an equivalence relation exists between two situations
where the terms and the relations are inverted, under two conditions: 1° that one of the terms
is replaced by its opposite: 2° that an inversion occurs between the function value and the
term value of two elements). (Lévi-Strauss, op cit., p. 442-443)"7

It is what Julien d’Huy calls “double twist” carried by the canonical formula. It is used
to build phylogenetic trees in which the characters have three possible states (-1, 0, +1) and
he implements this fact by reducing it to Claude Lévi-Strauss principle that only one is
replaced by its opposite. Then he can only have four branches from one knot: (0, -1), (0, 0),
(+1, 0), and (+1, +1). Mathematically a fifth branch, a fifth possibility exists but it is not
taken into account by Julien d’Huy. We can wonder what this fifth branch would be when
mathematically defined as (-1, -1). He gives an example of the implementation of this
approach with the myth motif F40B of the myth of the Bird-Woman.

“The story of the Bird-Woman seems to be in a transformative relationship with motif
F40B (““A man goes to a village of women; he must satisfy every woman against his will or a
woman claims him for herself alone.”) reconstructed in the previous chapter, at the time of
leaving Africa... By taking up the relationships uniting motif F40B and the story of the Bird-
Woman, it then becomes possible to propose the following application of the formula
[canonical formula of Lévi-Strauss, MY COMMENT]: F endured marriage (husband) : F
female requester (wife(ves)) :: F endured marriage (wife) : F husband - 1 (requester), which
can be read: the “endured marriage” function of the husband is to the “female requester”
function of the wife(ves) what the “suffered marriage” function of the wife is to the
“husband - 1” function of the male requester, the male requester being married only for a
limited time. [Julien d'Huy's note: F aggressive opponent (man) : F peaceful partner
(women) :: F aggressive opponents (women) : F men - 1 (peaceful male spouse), which
reads: the function "aggressive adversary" of the man is at the function of the "peaceful
partners” of the women what the function "aggressive adversaries" of the women is to the
“man - 1” function of the peaceful male spouse.] Is it possible to corroborate this
transformation making the story of the Bird-Woman a continuation of motif F40B? The
answer is positive if we consider that this story could transform that of the primitive
matriarchy (F38), reconstructed in the previous chapter as having belonged to the same
complex of stories before man's exit from Africa as F40B) ... The Melusinisian®® myth
[whose structure is similar to that of the Bird-Woman] tells [...] almost always the passage
from a type of society dominated by women (as long as the prohibition is respected) to a
type of society ruled by men.*®

" Tout mythe (considéré comme I’ensemble de ses variantes) est réductible & une relation canonique du type :
x(a) : fy(b) :: fx(b) :fa-1(y) (dans laquelle, deux termes et deux fonctions étant donnés simultanément, on pose
qu’une relation d’équivalence existe entre deux situations ou les termes et les relations sont inversées, sous
deux conditions : 1° qu’un des termes soit remplacé par son contraire : 2° qu’une inversion se produise entre la
valeur de fonction et la valeur de terme de deux éléments). (Lévi-Strauss, op cit. p. 442-443)

'8 Melusina is a figure of European folklore and mythology, a female spirit of fresh water in a sacred spring or
river. She is usually depicted as a woman who is a serpent or fish from the waist down (much like a mermaid).
She is also sometimes illustrated with wings, two tails, or both. Her legends are especially connected with the
northern and western areas of France, Luxembourg, and the Low Countries.

19 Julien d’Huy, op. cit., “Le récit de la Femme-Oiseau semble en rapport de transformation avec le motif F40B
(« Un homme se rend dans un village de femmes ; il doit satisfaire chaque femme contre sa volonté ou une
femme le revendique pour elle seule. ») reconstruit au chapitre précédent , au moment de la sortie d’Afrique...
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We could discuss the connection of these stories to the time when Homo Sapiens left
Black Africa. There were several migrations, hence several times. But what | am interested
in here is that if we follow the conclusions we can get from Marshack® and other paleolithic
researchers about prehistorical women, and men, before the development of agriculture and
herding, going as far back as 50,000 BCE when we have archaeological artifacts, the shift in
the Magdalenian is not from a society dominated by women, but from a society in which
women and men were living on a division of labor that made both sexes equally
indispensable for the survival and expansion of the community, and the species, men with
the spiritual ritualization of hunting and women with the spiritual ritualization of
procreation, to a society dominated now by the control of land and of working this land, and
men became dominant, in fact, an elite of men became dominant and they produced
ideological mythology about a society dominated by women to justify their present society
dominated by men, or nostalgically fantasize about the past. It will take a good 10,000 years
for it to become vastly dominant in Europe, around the Mediterranean Sea, and in the Middle
East. Beyond it will occur on its own timeline in each concerned region.

My point here is that we do have a shift from an equal-opportunity society to a male-
dominated society, but it did not occur before leaving Black Africa, not right after. It
occurred at least 35,000 years later, as of the last migration out of Black Africa (third-
articulation language speaking people), but something like 100,000 years after the last but
one migration out of Black Africa (second-articulation language speaking people) and not far
from if not even more than 200,000 years after their leaving Black Africa (first-articulation
language speaking people). The shift is connected to a change in the division of labor, and
such a change could only happen when Homo Sapiens shifted from hunter-gatherer societies
to agriculture-herding societies, and that happened sometime in the Magdalenian or later,
according to the area in the world. We can note that slavery appeared in the same period and
for the same reason: to control the workers in the fields or keeping the herds.

To conclude on this point let’s quote this passage: “The kojiki story, therefore, did not
represent a primitive [MY EMPHASIS] state of the myth. The polytomy grouping together
the different Eurasian versions and some Amerindian versions, a set also identified thanks to
the software Structure, pleads rather for the existence of a vast Americano-Eurasiatic

En reprenant les relations unissant le motif F40B et le récit de la Femme-Oiseau, il devient alors possible de
proposer 1’application suivante de la formule [canonique de Lévi-Strauss] : F épousailles subies (époux) : F
demandeuse (épouse[s]) :: F épousailles subies (épouse) : F époux - 1 (demandeur), ce qui peut se lire: la
fonction « épousailles subies » de 1’époux est a la fonction « demandeuse » de la ou des épouse(s) ce que la
fonction « épousailles subies » de 1’épouse est a la fonction « époux - 1 » du demandeur, le demandeur n’étant
époux que dans un temps limité. [Note de Julien d’Huy : F adversaire agressif (homme) : F partenaires
pacifiques (femmes) :: F adversaires agressifs (femmes) : F hommes - 1 (conjoint pacifique), ce qui se lit: la
fonction « adversaire agressif » de ’homme est a la fonction « partenaires pacifiques » des femmes de que la
fonction « adversaires agressifs » des femmes est a la fonction « homme - 1 » du conjoint pacifique.] Est-il
possible de corroborer cette transformation faisant du récit de la Femme-Oiseau une continuation du motif
FA0B ? La réponse est positive si I’on considére que ce récit pourrait transformer celui de la matriarchie
primitive (F38), reconstruit dans le chapitre précédent comme ayant appartenu au méme complexe de récits
antérieurs a la sortie de ’homme d’Afrique que F40B)... Le mythe mélusinisien [dont la structure est similaire
a celle de la Femme-Oiseau] raconte [...] presque toujours le passage d’un type de société dominé par les
femmes (tant que ’interdit est respecté) a un type de société gouverné par les hommes.

2 Dr, Jacques Coulardeau, Paleolithic Women, For Gendered Linguistic Analysis, [Alexander Marshack — The
Roots Of Civilization — Revised And Augmented Edition — 1991 — A Review], Editions La Dondaine, Kindle
format, Amazon, 2020
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complex, corresponding to the “archaic [MY EMPHASIS] mythological layer” of Lévi-
Strauss (The other Face of the Moon, Writings on Japan, Le Seuil, Paris, 2011, p. 142)”?

The two words in the bold underlined font are dangerous in what they convey.
“Primitive” is too often understood as un-developed. The Jacques Chirac Museum in Paris
has been at the center of a debate on “arts primitifs” (primitive arts) which was finally
dropped for phrases like “arts primordiaux” (primordial or primeval arts) that exclusively
refers to a point of origin in time. The word used by Lévi-Strauss is even worse because
“archaique” in modern French, or “archaic” in modern English, exclusively mean something
backward, completely irrelevant, or non-relevant anymore. But this leads me to the last point
here, contained in this quotation: the “vast Americano-Eurasiatic complex.” First, Julien
d’Huy is aware that the American side of this set of myths is deficient since it is reduced to
“some Amerindian versions,” and it is even more restrictive in French “quelques versions
amérindiennes,” the quantifier “quelques” meaning clearly “reduced in number” though it
stops short of “restricted in number.” That’s the very mistake that leads him to identify a link
between myths or tales in South East Asia and Melanesia on one hand, including Australia,
and on the other hand, South America, but asserting later on that these myths and tales
migrated (necessarily meaning the people carrying them) to Siberia to cross to Alaska, and
they remained separate and uninfluenced by the other people migrating with them from
Siberia and bringing in myths that are common in North or Great North America. Julien
d’Huy even goes as far as to say that once in America they migrated to South America. That
is not acceptable, and | think we should seriously explore the hypothesis that the Melanesian
and South-East Asia people went on moving east after Australia and reached Chile around
35-30,000 BCE in Monte Verde, a place they could never have reached if they had crossed
the Bering Strait around 25,000 BCE. So | will say there were, as Julien d’Huy says, three
migrations to the Americas: the first one to Chile (35-30,000 BCE) and then north to South
America and Mesoamerica; then the second from Siberia to Alaska (ca. 25,000 BCE) and
going south to what is today North America with a meeting and mixing zone in South West
USA and Northern Mexico; and finally a third one from Siberia (after the Ice Age Peak
hence in Magdalenian times and later) that remained in the Canadian Great North and
eventually went to Greenland. Two cultures essentially moving in different directions: one
from South America going North and another one from Alaska and going south. These are
the two essential cultures in the Americas if we keep the last migration restricted to the Great
North and Greenland, as it seems to have been the case.

6./ JULIEN D’HUY AND THE AMERICAS

I will only give a quick discussion of one aspect of the book under discussion. The
book is in French and will be sidetracked by many who do not speak French. That’s why I
include a long quotation | have translated for readers to capture the stake of this approach on
this particular point which concerns the limited and faulty inclusion of Native Americans in
the reasoning that remains altogether extremely Eurasia-centered, Black Africa only quoted
once as “Sub-Saharan Africa,” and Native Americans being seen as some kind of extreme
appendage to this Eurasia-centeredness.

2l «Le récit du kojiki ne représentait donc pas un état primitif du mythe. La polytomie regroupant les
différentes versions eurasiatiques et quelques versions amérindiennes, ensemble également identifié grace au
logiciel Structure, plaide plut6t pour I’existence d’un vaste complexe américano-eurasiatique, correspondant a
la « couche mythologigque archaique » de Lévi-Strauss (L ’Autre Face de la Lune. Ecrits sur le Japon, Le Seuil,
Paris, 2011 : 142) »

PEIJES STUDIES AND ARTICLES Page | 26



-t

® pEIJES
.. ) Pro Edu. International Journal of Educational Sciences
IFIASA No. 4, Year 3/2021

In his one-page summary of the passage of various myths from out of America into the
Americas, too many origins are not specified (twelve possible origins, only four specified) in
this conclusive page, though some information might be scattered in the whole book to be
collected by the readers. Three out of four specified origins are Oceania. One out of four
specified origins is Eurasia. We all know the passage via the Bering Strait, but we also know
the extreme anteriority of the archaeological site of Monte Verde in extreme South Chile
with a layer, not yet open, going back to 35,000 years ago according to Steven Mithen.? We
have to hypothesize a southern route that goes on beyond Australia (note it also goes to
Madagascar that is in no way linguistically African but is connected to the Australian
Aboriginal language, and it is 8,826 km away from Australia) to New Zealand (which is
9,158 kilometers away from Chile with plenty of islands in-between), New Caledonia, and
then from island to island in Polynesia to Chile (the distance between Easter Island and Chile
is only 3,689.06 km). They could navigate from Australia to Madagascar, so why not Chile?
But that goes against the traditional western belief that the first population of Madagascar
arrived at the earliest ca. 2,000 BCE, though some go back to 10,500 years ago (8,400 BCE).
We have to hypothesize they could navigate in the South Pacific from one island to the next,
the way they still do today from traditional learning and know-how, and they could do it
before the Ice Age Peak, hence more than 22,000 years ago.

Taiwan
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Philippines MICRONESIA
The three major cultural
"y Palay Caosoe . FRhars. areas in the Pacific
Ocean: Melanesia,
POLYNESIA Micronesia, and Polynesia
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Santa Cruz Samca
ESIA Vanuatu Cook Is. Tuamotu Arch,
Soclety Is.
Fiji e Mangareva
Australia New Caledonia ~ 1°"8% Austral ks.
Easter Island
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But Julien d’Huy yields to the dominant idea coming from North America in the wake
of the Clovis Theory stating one migrating route only and all of it happening after the Ice
Age Peak somewhere around 15,000 BCE, or maybe even later, a theory that anyone serious
about Native Americans today considers as foreclosed and no longer valid. It is interesting to
find a synthesized version of what he thinks in his conclusive chapter.

%2 Steven Mithen, The Singing Neanderthals: The Origins of Music, Language, Mind and Body, Harvard
University Press, 2007; Steven Mithen, After the Ice: A Global Human History, 20,000-5000 BC, Harvard
University Press; 2008.
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“We can note that the clade uniting all the cultural areas of South America is often
separated from that uniting the cultural areas of North America only by the inclusion of
Melanesia and Australia, this which tends to indicate that Native American mythology of the
northern hemisphere and that of the southern hemisphere share a large number of motifs.

“It is then possible to imagine a model of diffusion of myths on the continent
according to the genetic data. It is known that people from northern and southeastern Eurasia
met in northeastern Siberia and exchanged genes before the conquest of America. However,
nothing prevents each group from retaining, at least partially, its social structure and its own
mythology.?

[The example from Lévi-Strauss of the Mandan and the Hidatsa Indians in the Great
Plains of North America that follows is badly chosen since the two tribes are of the same
Siouan language and culture. Differences can be easily kept within a diversified community
and it proves the Siouan people, though speaking languages that were similar did not target
homogenization. But unluckily Julien d’Huy refuses to consider the languages of the people
he speaks of. It is surprising that Claude Lévi-Strauss did the same mistake and considered
two Siouan tribes as different enough to be opposed or at least contrasted.]

“The two populations from Siberia would then have colonized different spaces on the
new continent, the groups from Southeast Asia reaching South America, and those from
Northern Eurasia settling in North America, preserving thus the morphological continuity of
each hemisphere. Later, a third and fourth wave would have joined in the Far North, at the
origin of the Paleo- and Neo-Eskimos, who also carried their own myths.

[DNA considerations follow.]

“The case of South America is more complex. Some Amazonian peoples are found to
be genetically closer to the Australian, New Guinea, and Andaman Islands groups than to
any other Eurasian or Native American group. This wave of this settlement would have been
the first to reach the New World. [...]

“It 1s possible to propose a second hypothesis to explain the bipartition of mythology
in America. An initial settlement by hybridized humans from both the eastern and to a lesser
extent from northern Asia would have spread the same mythology from the Bering Strait to
Tierra del Fuego. This migration would have been followed by another of less intensity and
limited to North America, which would have brought along new mythology."**

2 «On peut relever que le clade unissant 1’ensemble des aires culturelles d’Amérique du Sud n’est souvent
séparé de celui unissant les aires culturelles d’Amérique du Nord que par I’inclusion de la Mélanésie et de
I’Australie, ce qui tend a indiquer que la mythologie amérindienne de I’hémisphére nord et celle de
I’hémispheére sud partagent un grand nombre de motifs.

“Il est alors possible d’imaginer un mode¢le de diffusion des mythes sur le continent s’accordant avec les
données génétiques. On sait que les populations venues du nord et du sud-est de I’Eurasie se sont rencontrées
en Sibérie du nord-est et ont échangé leurs génes avant la conquéte de 1’Amérique. Or rien n’empéche que
chaque groupe y ait conservé, au moins partiellement, sa structure sociale et sa mythologie propre.” (page 295-
296)

# “Les deux populations venues de Sibérie auraient ensuite colonisé des espaces différents sur le nouveau
continent, les groupes d’Asie du Sud-Est atteignant I’ Amérique du Sud, et ceux d’Eurasie du Nord s’établissant
en Amérique du Nord, préservant ainsi la continuité morphologique de chaque hémisphére. Plus tard seraient
venues s’adjoindre, dans le Grand Nord, une troisiéme et quatriéme vagues a ’origine des Paléo- et des Néo-
Esquimaux qui elles aussi auraient transporté leurs propres mythes.

[Suivent des considérations ADN]
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We can note the total absence of considerations on the languages of the concerned
Native Americans, but also of the concerned populations in Siberia or South-East Asia. But
Julien d’Huy never hypothesized in his own personal approach — when we can assume what
he writes is not a reference to someone else — the fact that two vast migrations reached Asia
as a whole, one around 120,000 BCE, people speaking second-articulation languages known
as isolating languages, mainly of the Tibeto-Chinese group today but also of the Khmer-
Birman group in South-East Asia, and a second later around 70,000 BCE, people speaking
third articulation languages known as Turkic, Altaic, Uralic, Sami and some other
agglutinative languages that also colonized the whole of Europe, at the time the original
home of Neanderthals. And we should mention the Denisovans in Asia. These two
populations from these two migrations found themselves sharing the whole of Siberia, but
also Mongolia, Central Asia, and Manchuria. The concept of “métissé¢” that Google
translates “mixed-race” which is racist since both groups are members of only one species,
the human species, and that I translate “hybridized” is not realistic since still today the two
linguistic communities can be found with more or less vigor for one or the other side of this
fundamental bilingualism according to the countries or areas where they live. The second
problem is the link between Australia, Oceania, New Guinea, Melanesia, on one side, and
southern Native Americans, on the other, hence the route of the migration from this vast
south Pacific area to South America, what Julien d’Huy calls the southern hemisphere
including southern Africa in this set of regions, though Homo Sapiens never went out of
Black Africa to these various regions east, including Madagascar, in the southern
hemisphere. They always moved to what is today the Middle East and Pakistan that Julien
d’Huy calls South-West Asia.

| will only add one element that Julien d’Huy never considers because he completely
ignores the Mesoamerican culture represented by the Olmecs and other people older than
them and still not identified, and of course their descendants, the Mayas, the Toltecs, and
many others. One mention of the Aztecs is badly inspired since the Aztecs came from the
north, meaning probably the South West of the USA today. If he had taken into account this
most brilliant Olmec-Maya-Toltec culture or these most brilliant cultures in South and
Mesoamerica,® he would have been obliged to completely revise what he says about the
Mother Corn, the Goddess of Maize, and what’s more, based on what Gudmund Hatt®® says
about it connecting Indonesia to it.

Gudmund Hatt has it wrong and couldn’t have it right since the Maya writing system
was not yet deciphered when he wrote his book and his later article. Julien d’Huy should

“Le cas de I’Amérique du Sud est plus complexe. Certains peuples amazoniens s’avérent génétiquement plus
proches des groupes d’Australie, de Nouvelle-Guinée et des iles Andaman que de n’importe quel autre groupe
eurasien ou amérindien. Cette vague de peuplement aurait été la premiére a atteindre le Nouveau Monde. [...]
“Il est possible de proposer une deuxieme hypothése pour expliquer la bipartition de la mythologie en
Amérique. Un premier peuplement par des humains métissés provenant a la fois de 1’est et pour une moindre
part du nord de I’Asie aurait diffusé une méme mythologie du détroit de Béring a la Terre de Feu. Cette
migration aurait été suivie par une autre de moindre intensité et limitée a I’ Amérique du Nord, qui aurait amené
une nouvelle mythologie.” (page 297-298)

% Charles C. Mann, 1491: New Revelations of the Americas Before Columbus, Vintage, 2006; Charles C.
Mann, 1493: Uncovering the New World Columbus Created, Vintage, 2011)

% Hatt, Gudmund, Asiatic Influences in American Folklore, | kommission hos ejn Munksgaard, Kobenhavn,
1949. Hatt Gudmund, “The Corn Mother in America and in Indonesia,” Anthropos, vol. 46, n° 5-6, p. 853-914.
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have checked this detail because today we cannot ignore the Maya writing system and Maya
culture anymore. Maize was developed in Mesoamerica and maybe before in Amazonia
(satellite pictures show great numbers of architectural structures under the jungle), but the
plant grows wild with many different species and subspecies in Mexico and probably a little
more to the south. The modern plant that cannot reproduce itself at all, all by itself, was
developed by the Mayas, probably the Olmecs before them and we do not know beyond
before the Olmecs, except that we are not able today with all our genetic science to produce
the biological evolutionary route from the wild plants to the domesticated plant. Maize is not
native to any other region in the world, and the Spaniards were the agents of its spreading to
Europe in the 16™ century and to Asia with their halfway commercial harbor in the
Philippines where they met with Chinese merchants to sell their goods, the Chinese selling
cloth, silk, etc., and the Spaniards selling silver, and various crops like corn, sweet potatoes,
and other beans, squashes, tobacco, etc. And that happened only in the 17"-18" centuries,
certainly not before. By then Native American populations had been reduced by 75% and
enslaved in one way or another into the missionary colonial world of Spain, Portugal,
France, and not-missionary-at-all England.

He would thus have come to the famous Mayan and other Maize God who is a man
and the central piece of the Hero Twins’ adventures in the Popol Vuh. That would have led
him to wonder why twins are Hero Twins all over Mesoamerica, who bring the Maize God
back to life, but when the Aztecs arrived one millennium at least later in Mexico they
rejected twins, and when twins were born, the parents killed one because twins were no
heroes whatsoever for the Aztecs but a very bad omen.

There sure is a lot of work left to do in this direction and linguistics is crucial, will be
crucial. I guess the Russians, Yuri Berezkin, and his followers like Julien d’Huy and his own
master Jean-Loic Le Quellec, will have to relearn the language policy of Vladimir Lenin,
Valentin VVoloshinov, Mikhail Bakhtin, and Lev Vygotsky, that they seem to have forgotten,
without forgetting the world-leading role in the deciphering of Maya language, Maya writing
system, and Maya culture of Yuri Valentinovich Knorozov, a professor at the University of
Leningrad for several decades. This research is proof that it will never be finished, and we
will always have some more to discover, hypothesize, and | hope not too much theorize.
Theories tend to ossify into dogma, like this concluding remark by Julien d’Huy on the last
but one page of the main text of his 384-page book:

“If we agree on the basic entity — the mythological type we are referring to — the
veracity of my version cannot be objectively contradicted by my speaker, but only
dialogically, through the selection of the traits that | retain which differ from those he
himself retained.”

The point is this sentence seems to mean that if we do not accept what the author states
as a possible explanation, we have no right to question what he says and to suggest some
very basic elements are wrong and should be reconsidered from a different perspective. |
mean particularly the question of languages and the question of the migrations out of Black
Africa to finally consider the Afro-Asiatic or Semitic migration out of Black Africa to Egypt,
Northern Africa, and Saharan Africa. And this migration out of Black Africa would only
leave Africa for the Middle East around 35,000 years ago when all the other migrations out
of Black Africa would have been finished for at least 20,000 years.
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CONCLUSION

Julien d’Huy’s book is great science and as such is worth considering, discussing,
enriching, and assimilating in our own research. Quite different is Y.N. Harari.?’ The first
book may seem to be historical, but the second is just plain dystopia in the form of a
scientific-looking utopia similar to Ray Kurzweil’s approach.® But | will expand a little bit
on Y.N. Harari. For him, Homo Sapiens never spoke/speaks, and he only considers humanity
after the last migration out of Black Africa (70,000 BCE).

He defines dataism, his fifth stage of human history, the dataist revolution, as the full
merging of humanity in ONE data processing system, the Internet-of-all-things. Then the
conclusion is absolute:

“Once this mission is accomplished, Homo Sapiens will vanish.” (Homo Deus, p.443)

Humanity has moved from a deocentric vision to a homocentric conception and finally
to a data-centric logic. That sounds like a nightmare. On his last page, his last words
are three interlinked processes and three key questions. First, the three processes:

1 Science is converging on an all-encompassing dogma.

, Intelligence is decoupling from consciousness.

f Non-conscious highly intelligent algorithms will know us better than we know
ourselves.

And then, the three key questions:

(E Are organisms just algorithms?

") What’s more valuable—intelligence or consciousness?

7 What will happen to society, politics, and daily life when non-conscious highly
intelligent algorithms know us better than we know ourselves?

This last question sends us back to the three processes like the last sentence of the
seventh and last volume of Stephen King’s initial series of novels The Dark Tower is the
very same first sentence of the first volume. There is no freedom, just adventure in a
programmed world where we have absolutely no say as for the end target of this adventure
which sounds more and more like a Virtual Reality game.

This kind of ideological campaign is only possible as a propaganda-dogma because it
negates the heart of man’s cognition and evolution, the couple MIND/LANGUAGE that
both develop from man’s physiological mutations naturally selected to make Homo Sapiens
a fast bipedal long-distance runner, the only chance he had to survive 300,0000 years ago. In
this survival battle, Homo Sapiens had to develop the communication he inherited from his
ancestors, Homo Ergaster, and progressively integrate the communicational situation of his
as the syntax of his communication. The phylogeny of his articulated languages dictates the
three phases leading to the full integration of the communicational syntax in the langues® of

%" Harari, Yuval Noah, Sapiens, A Brief History of Humankind, London, Vintage, 2011. Harari, Yuval Noah,
Homo Deus, A Brief History of Tomorrow, London, Vintage, 2015

% Kurzweil, Ray, The Singularity is Near: When Humans Transcend Biology, New York, Viking, 2005

# «La langue, toute langue, est dans son ensemble un vaste systéme d’une rigoureuse cohérence, lequel se
recompose de plusieurs systémes reliés entre eux par des rapports de dépendance systématique qui font de leur
assemblage un tout. » (Gustave Guillaume, Principes de Linguistique Théorigue, Klincksieck, Paris & Les
Presses de 1I’Université Laval, Québec, Canada, 1973, p. 176) "Language, any language, as a whole is a vast
system of rigorous coherence, which is in its turn composed of several systems linked to one another by
relationships of systemic dependence which make their assembly into a whole. » (Annie Boone & André Joly,
Dictionnaire Terminologique de la Systématique du Langage, L’Harmattan, Paris, 1996)
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his languages. The “langue” of a language is the mental virtual system of systems that
command the architecture of the language and the production of any discourse in this
language.

Along the way, the migrations out of Black Africa produced three vast families of
languages with minimally, then partially and further on maximally integrated
communicational syntax into langue with a conceptualized discursive syntax inversely
proportional to the syntax integrated into langue.

Man is thus not an algorithm because his mind/language can develop constantly and
new machines (he has invented and will invent) will produce changes in his mind and his
language (individual and collective) that will enable him to keep control of these machines.
Y. N. Harari seems to forget that man is an autonomous self-learning organism that is a lot
more powerful as for that than any machine he has so far invented and will invent. There
surely is a challenge in this stake but so far humanity has always been able to solve even its
worst possible challenges.

At least Julien d’Huy is the proof and hard evidence that Homo Sapiens has always
been creative and up to his task to survive and some may say his mission to survive. Did
his/her/their at least 300,000 years of history prove our phylogenetic nature contains our
future in its deep recesses and cerebral folds? Predestined to perdition? Probably not. But
predisposed to be creative? Definitely. That’s what is good in Julien d’Huy and that’s what is
alienated in Yuval Noah Harari.
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ABSTRACT
The educational process changed significantly in the context of the pandemic
generated by the Coronavirus. University students had to move from the traditional
classes and laboratories to the online platform. As extant research shows, this shift
to online education has both advantages and drawbacks. The objective of this
research is to analyze the advantages of online lectures as perceived by engineering
students from a Romanian technical university in Bucharest. The analysis has been
done on a sample of 109 university students. The results revealed two kinds of
benefits: educational and personal. The most important educational benefits were
the online participation and the possibility to record and review courses or seminars
any time and from anywhere. The most important personal benefits were time-
saving, comfort, and money-saving. Overall, the perceptions of engineering students
are suggesting a relative acceptance of the online lecture format which contrasts
with the results of similar studies in the literature.
Keywords: online lectures; pandemic; online educational platform; learning from home;

INTRODUCTION

The educational process changed significantly in the context of the pandemic
generated by the Coronavirus COVID-19. The mobility restrictions forced universities to
move from traditional teaching and learning activities to fully online education. Online
education has been researched for decades and has proved to provide many benefits: access
any time and from any location, up-to-date learning materials, and effective group work
(Ally, 2004; Graham et al., 2004; Anderson, 2011). However, online education was not
mandatory and not the only way to teach and learn. Rather, it was mainly perceived as a
complement to traditional education and a useful solution for individual study and group
work.

This unexpected change that forced people to stay home is affecting both teachers
and students and has an impact on both university and personal life. As extant research
shows, this shift from conventional to online education in the coronavirus context has both
advantages and drawbacks. From the one hand, is appreciated the access to learning support,
skills development, comfort, time, and location flexibility (Dhawan, 2020, Mishra et al.,
2020; Sun et al., 2020). On another hand, students complained about the lack of
socialization, lack of face-to-face interaction with the teacher, distraction, stress, and
technical issues (Adnan & Anwar, 2020; Dhawan, 2020; Li et al., 2021).
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Online education during the pandemic crisis created both challenges and
opportunities for universities which require efforts to adapting the educational system to
better serve the needs of learners (Adedoyin & Soikan, 2020; Rapanta et al., 2020; Toquero,
2020; Unger & Meiran, 2020). The first step towards such measures is to know and better
understand the needs of university students.

The objective of this research is to analyze the advantages of online lectures as
perceived by students from the Technical University of Building Engineering in Bucharest.
The term online lectures refer to a variety of educational activities such as courses, seminars,
and debates. The approach is based on qualitative analysis of students' opinions (N=109) as
regards the advantages of online lectures.

The rest of this paper is structured as follows. Some related work is discussed in the
next section. The method and sample are presented in section 3. The next section presents
and discusses the results of the study. The paper ends with a conclusion in section 5.

1. RELATED WORK

Adedoyin & Soycan (2020) studied the opportunities and challenges of online
learning that were brought in front in the context of pandemic crisis-response of higher
education institutions all over the world. They argued that if challenges will be transformed
into opportunities, online learning could become more hybrid and gain in sustainability.

Sun et al. (2020) discussed the results of a test targeting online teaching in China and
found positive aspects such as continuity of education by attaining most of the teaching
objectives, positive energy brought by teachers during classes. On the negative side, students
mentioned unstable network speed, a noisy environment, and lack of professional equipment.
The authors suggest that teachers should be more innovative in preparing online lessons and
stimulating students’ engagement by combining presentations with question & answer
sessions, tests, and open discussions.

The study of Dhawan (2020) mentioned some teaching strategies that may strengthen
the effectiveness of online teaching and learning: lectures, case studies, debates, discussion,
experiential learning, brainstorming sessions, games. He underlined the fact that since in
emergencies online education is a necessity, not an option, the quality of online teaching and
learning is crucial.

Rapanta et al. (2020) proposed a design of online learning activities that are based on
the combination of social, cognitive, and facilitatory presence. Cognitive presence refers to
how teachers consider students’ preparedness to participate. Social presence refers to the
social communication channels that are opened by the teacher to maintain student-teacher
and student-student interaction. Facilitatory presence refers to teachers’ discourse, tools,
resources, and mentoring.

The study of Toquero (2020) analyzed the opportunities and challenges for the higher
education system in the Philippines during the pandemic. She argued for the migration of
courses to an online environment and training of teachers to improve their digital skills and
the online-centered planning, implementing and evaluating the academic performance of
students. Coman et al. (2020) analyzed online teaching and learning in two universities from
Romania (N=762) and concluded that Romanian higher education institutions were not
prepared for an exclusive online education. They found that students’ perceptions differ in
many respects, such as time, appropriateness of the online environment, difficulties of online
learning, and difficulties to present their work online. According to the authors, the
perceived ease of use and perceived usefulness of the platform are not enough to explain the
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students’ acceptance of an exclusive online system. Coman et al. (2020) suggested that an
exclusive online acceptance should be evaluated by taking into consideration several
external factors such as the online platform provided by universities, teachers' skills and
teaching style, and the technical conditions of students.

Recently, Rus et al. (2021) analyzed students’ perceptions (N=120) of online courses
and found that the presence is higher and the flexibility is greater. They also found that in the
case of this sample, for most of the students the technical conditions from home (internet and
computer) are satisfying the requirements of online learning.

2. METHOD AND SAMPLE

2.1 Sample

To understand how students perceive the online lectures during the pandemic, a
questionnaire has been administrated to students from the Technical University of Building
Engineering in Bucharest that include some general questions, several statements to be
evaluated on a 5-points Likert scale, and several open-ended questions. This study is
focusing on two open-ended questions that refer to the perceived advantages of online
lectures and examples of suitable use.

A number of 110 students answered the questionnaire. One observation has been
eliminated for incomplete data thus remaining 109 observations (67 male students / 42
female students) out of which 101 undergraduates and 8 master students. Students are
enrolled in civil engineering (62), railways, roads, and bridges engineering 26), urban
engineering and regional development (12), and project management (9).

All students participating in the study are using the platform Microsoft Teams.

2.2 Method

This research is a qualitative study, part of a larger study that is targeting the
subjective perceptions of students about online education. This work aims to answer one
research question: what are the advantages of online lectures?

The answers to the two open-ended questions have been analyzed to extract
keywords then grouped on categories and topics. A total number of nine topics have been
identified, out of which five are educational topics (review recorded lectures, better access to
educational resources, better participation, improved learning, and improved
communication), and four are personal topics (comfort, time-saving, money-saving, and
health). From the total of 109 respondents, 8 didn’t mention any advantage while 21
mentioned four or more advantages of online lectures. The rest of the students mentioned
one (24), two (38), and three (18) advantages. Overall, a number of 249 advantages of online
lectures have been identified.

3. RESULTS

3.1 Educational advantages of online lectures

Based on the answers of students, a total of 138 educational advantages of the online
lectures have been identified that are synthesized in Table 1.

The most frequently mentioned educational advantage is the possibility to record
courses and seminars that could be then reviewed at any time and as often as needed: “an
advantage since courses and explanations could review”, “courses are recorded and if I
couldn’t participate I don’t lose anything”, “most important advantage is the access to the
recorded course”, “lectures are recorded which makes it easier to review the content of a

discipline”.
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Table 1. Educational advantages of online lectures (N=109)

Category / Advantage Number | Percent
Review recorded lectures 42 | 30.43%
Available at anytime 26
Useful for clarification and learning 12
Possibility of repeated review 6
Better access to educational resources 31| 22.46%
Available at any time from anywhere 11
More and updated information 9
All info and materials in one place 7
Easy access 4
Better participation 30| 21.74%
Participation from anywhere 22
Being present in time 6
Regular participation 2
Improved learning 23 | 16.67%
More effective learning 14
Improved abilities and performance 8
Learning anywhere 1
Improved communication 12 8.70%
With teachers 4
With colleagues 3
In general (unspecified) 5
Total 138 | 100.00%

Students appreciated that recording lectures help understanding and learning: “it is
helpful to review courses and seminars that we missed or didn’t understand”, “we can review
when we learn for exams”, “lectures could be reviewed several times, especially for those

9% ¢

having a chaotic program or a learning at a second faculty”, “courses and seminars ar at hand
anytime”, “we can visualize recording to understand better”, “if we want we could review a
chapter we missed”, “in face-to-face participation if you missed a phrase, the understanding
is not complete”.

Another important advantage is the better and easier access to the educational
materials on the platform (course support, additional materials, presentations, videos).
Students liked the access to resources: “facilitates distance learning, | can connect from
work”, “you have at hand all the materials you need”, as well as the more and updated
available information: “all information needed is stored in one place”, “for me online
lectures are an advantage since | can access more information from anywhere”, “the fact that
we have access to more learning materials”.

Online participation was also positively evaluated by students. They liked the
possibility to participate from anywhere: “I can participate at courses from any location”, “I
can participate without going to university”, “easier to participate, you need only to
connect”, “it offers mobility, I can be present at lectures from anywhere”. Another advantage
of online participation is related to the presentation of projects: “projects are easier to
present”, “we don’t need to go to faculty to present our projects”.

Many students considered that online lectures improve learning: “online lectures
make sense, these are more attractive and easy”, “learning in the online environment is

easier”, “online lectures are more efficient”, “more detailed explanations for practical
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works”, “more learning possibilities”. Online lectures are good for the development of
abilities: “my cognitive abilities developed better than in class”, “advanced digital abilities”.
Online lectures are also improving the communication with teachers and colleagues:
“can communicate easier with the teacher when don’t understand the lesson or an exercise”,
“the communication between students is more efficient and occurs more frequently than in
the physical environment”, “collaboration with colleagues since we can create groups”,

“possibility to contact the teacher more quickly”.

3.2 Personal advantages

Based on the answers of students, 138 personal advantages of online lectures have
been identified that are synthesized in Table 2.

The most frequently mentioned benefit of online lectures is related to time. Students
have more time since they don’t need to go to university: “the time spent for travel — 3 hours
daily”, “the time which is very important in a student’s life”, “I have more free time since
the travel from home to faculty is long”. The time saved could be used for other activities: “
we can save time for other activities” and students found it easier to manage the time:
“online lectures help to balance the work between university and job”.

Learning from home has been found more comfortable, for many reasons. Students
no longer need to wake up early in the morning and prepare for travel: “ we no longer wake
up at 6 in the morning”, “an advantage is a fact that we no longer prepare for faculty”, “the
fact that I wake up later to participate at lectures”. Learning from home is more comfortable
since students are more relaxed: and the environment is quiet: “the noise in class was

2 13

distracting, at home, I no longer have this problem”, “the advantage is the comfort from
home”, “there is no background noise as in the class”.

An advantage mentioned by many students is reduced expenses for travel and rent:
“we save the money for rent”, “we spend less money”, “money for rent, food”, “students
spend less money if they learn from home”, “saving as regards rent and public
transportation”, “less money spent, more time saved”, “we save time and money”.

Table 2. Personal advantages of online lectures (N=109)

Category / Advantage Number | Percent
Save time 46 | 41.44%
More free time (no travel) 27

Time for other activities 15

Flexible time 4

Comfort 33| 29.73%
From home 14

No wake up early, prepare, and 7

travel

More freedom, more relaxed 7

Quiet space, comfortable 5

Save money 20 | 18.02%
Unspecified 10

Rent expenses 7

Travel expenses 3

Health 12 | 10.81%
Covid-19 risks 9

Mental health 3

Total 111 | 100.00%
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Last but not least, students mentioned that learning from home is good for health and
safety during the pandemic: “safety for health reasons”, “avoiding public transportation”,
“protection for you and people around you”, “helps saving money, time, physical and
mental effort”.

3.3 Discussion

In an order of frequency, the most important benefits of online lectures were the
saving of time (18.47%), the possibility to review recorded courses and seminars (16.87%),
the comfort of working from home (13.25%), the access to educational resources (12.45%),
and the possibility to participate at online lectures from anywhere (12.05%). These five
categories of benefits are accounting together for more than 73% from the total.

The most important benefits are related to two concepts: online platform and learning
from home. The online platform makes possible synchronous access to online lectures from
anywhere and asynchronous access to recorded lectures and additional educational content at
any time and from anywhere. Learning from home is more comfortable, safer during the
pandemic, saves time, and saves money.

Overall, the results show a relatively high acceptance of online classes and highlight
many advantages versus traditional classes. The results of this study should be understood in
the context of a technical university having many students that are not from Bucharest and
also many students having a job in parallel. Another specific aspect is related to the
curricula. Civil engineering students have many project assignments which, in the traditional
education context require delivery on paper support and presentation in the class. Presenting
online has been perceived by many of them as an advantage in terms of time, money, and
commodity.

A recent internal survey has been conducted in the university that included 2473
students from all faculties. The question was “Which is your preference for the educational
activities in the second semester of 2021?”. The preliminary results show that 66.80% prefer
the online format, 22.40% the traditional format, and 10.80% a hybrid format. These results
are consistent with the results of this study but are sharply contrasting with the results of
other studies that suggest a rejection of the exclusive online learning format (Coman et al.,
2020, Unger & Meiran, 2020).

Meantime, the perceived advantages in terms of more and better organized
educational resources, as well as the examples where online education works better, are
revealing some shortcomings of the existing support for online learning and thus are
challenging educators to take corrective actions for the future.

It seems that for engineering students, a hybrid online learning (blended learning)
system that combines face-to-face with online learning would be the best way after the
pandemic crisis. This solution has been mentioned by many authors as a future direction in
education (Graham, 2006; Adedoyin & Sycan, 2020; Triyason et al., 2020). In this respect,
knowing and understanding students’ opinions provide suggestions on how to improve the
existing online learning platforms.

4. CONCLUSION

The mobility restrictions during the pandemic forced the educational system to
migrate from traditional classes to exclusive online classes. This change challenged teachers
and students to adapt in real-time to the new teaching and learning context. The online
educational platform that was previously used as additional learning support became the new
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educational space hosting synchronous activities such as courses, seminars, debates, and
interaction as well as asynchronous learning activities. The analysis of students’ perceptions
as regards the benefits of online lectures revealed both challenges for a better crisis-response
and opportunities for future improvements of the educational system.
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ABSTRACT
This article aims at presenting how the Covid-19 pandemic affected all areas of
education in 2020, at all types and levels, from early to adult education as well as
the reaction of European countries and institutions through the adopted educational
policies. Education and training contribute decisively to the well-being and personal
and professional development of citizens as well as to the resilience of the society
and of the economy, having an important role in the recovery of societies.
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INTRODUCTION

In the context of the Covid-19 virus pandemic, forcing schools around the world to
move to virtual classrooms has raised the issue of the sustainability of this process among
education experts, who are trying to build the future of online education for years to come.
During this period of 2020, March-December, major changes took place in terms of the way
we teach, communicate, learn, collaborate in the education and training process, with a
major impact on all students, teachers, trainers, all types and all levels of education and
training, from early education to adult education.

The term school as presented in this paper refers to all types of formal and non-
formal educational institutions, at all levels of education, training, vocational, retraining
institutions, non-formal education centres, adult education centres. The reopening of schools
refers to the physical space for students and teachers in the schools that reopen as well as the
entire educational process as it is known, prior to the period marked by the Covid-19
pandemic.

1. ONLINE, REMOTE AND BLENDED LEARNING

Online education is considered to be of lower quality than face-to-face education,
despite research proving exactly the opposite. This rush to move so many institutions online
has come with the perception that online education is a compromise situation, marked by
low performance as well as by a much lower than expected efficiency.

However, a distinction must be made between e-learning and remote learning
(Malcolm Brown, manager of the e-learning initiative education).

Malcolm Brown points out the difference between online learning and remote
learning in the article "From emergency remote teaching to rigorous online learning”, the
first being planned and organized, while the second refers mainly to the use of technology in
order to perform tasks designed for teaching in class. Remote teaching in emergency
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situations or remote learning refers to the sudden transition from learning in a classroom,
physical spaces to learning in virtual classes, with specific functionalities and organizations.

Remote learning it is defined as the education offered to remote students without the
usual face-to-face contact with a teacher in the classroom, with the support of television and
online materials and programmes.

Online learning it is considered the education that takes place on the internet, part of
remote learning programmes and can complete the teaching carried out in the classroom.

Blended learning combines face-to-face teaching and learning with the use of
educational technology applications and students' interactions with online learning, helping
them to achieve their learning goals.

Remote learning is compared to any other form of teleworking. The activity that
normally takes place in real time is moved online, using applications and online
collaboration platforms such as Cisco Webex, Zoom, Microsoft Teams, Google Meet for
synchronous meetings and Google Classroom, Drive for teaching asynchronous materials.
On the other hand, online learning involves much more planning. For a complete online
university course, planning, development lasts from six to nine months (EDUCASE report).

It is interesting to note that online education is perceived as a telework activity for
teachers rather than for direct beneficiaries, respectively pupils or students. This aspect can
also be understood as a result of the fact that the standardised and organized work activity is
specific to adults, unlike minors whose main formative activity is education.

Also, Kelvin Thompson, executive manager of the Centre for Distributed Learning,
which has been offering online courses for 24 years, claims that 85% of students choose at
least one online course, which is why a lot is invested in their infrastructure.

2. INTERNATIONAL AND NATIONAL EDUCATIONAL POLICIES

In the UNICEF Publication “Creating resilient education systems in the context of
the Covid-19 pandemic. Considerations for local and school establishment decision makers”
is argued that the resilience of education systems diminishes the impact of the pandemic on
learning in the context of school closures. However, this has aggravated existing social
inequities.

Schools are not only a place for academic education but also for learning social and
emotional skills, for social interaction, challenging teachers, principals and those in charge
with the education system and decision makers, local authorities or education
administrations, ministries, national agencies and other relevant stakeholders in education, to
find solutions for quality inclusive education. Thus, schools represent micro-social climates,
with clear dimensions in which those present participate as exponents of the values they find
in the family and also exercise various social roles and statuses, in a process of formation
and transformation of personality. All the more so, the didactic staff, whether they are
teachers or principals, managers of school organizations, counsellors and psychologists, have
a particularly important impact in guiding the younger generations in terms of their
development but also in the formation of their personality.

In Romania, although the National Education Law mentioned since 2011 in Chapter
IV- Pre-university education curriculum and Chapter VII- Management of the system and
educational establishments, Section 1, General provisions, articles 70, 94, para. 2 and letter t,
the establishment of the Virtual School Library and of the School e-learning Platform, which
include examples of lessons for the school curriculum topics, examples of assessment tests,
guides, digital resources, protected by Copyright and related rights law 8/1996, as
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subsequently amended and supplemented, these becoming resources permanently accessible
and free to any student or teacher, as well as the role of the Ministry of Education in building
and ensuring their operation, the 2020 pandemic led to the forced digitalization of education.

Educational institutions and training institutions have made efforts to maintain the
right to education. They currently use alternative options for remote learning and learning,
various school learning platforms such as G-Suite with Google classroom and Google Meet,
for synchronous and asynchronous teaching, Adservio, Microsoft Teams, Webex and Zoom.

LAW no. 1 of January 5, 2011, published in the Official Gazette no. 18/ January 10,
2011, Law that abrogated the Education Law number 84/1995 and Law number 128/1997-
on the Charter of the didactic staff, provides in Art. 70, paragraph (3) The educational
establishments use the school platform of learning in order to provide support to students
during or outside school hours, or for those who, for health reasons, are temporarily unable
to attend school; paragraph (4) The establishment, management and permanent enrichment
of the Virtual School Library and of the School e-learning Platform is the responsibility of
the Ministry of Education, Research, Youth and Sports.

It is amended and supplemented by several laws and ordinances, including Law
126/2020 to supplement the National Education Law no. 1/2011. It introduces a new
paragraph in Article 70 after paragraph 2 which shall read as follows “The Ministry of
Education and Research provides students and teachers the necessary infrastructure,
consisting of devices and Internet access, in order to access the Virtual School Library and
the e-learning platform."

In Article 94 (2), a new section z) is inserted after section (y), which shall read as
follows: ”’z) provides to each teacher and to each student who is entitled to the social support
scholarship a laptop or tablet device, connected to the Internet, in order to be able to
participate in the e-learning activities carried out outside classes.”

This draft law was adopted by the Chamber of Deputies in the meeting of May 20,
2020, in compliance with the provisions of art. 76 para. (1) of the Romanian Constitution,
republished, promulgated by decree 363/2020 on July 3, 2020.

The explanatory memorandum mentions the disadvantage of the lack of digital
facilities that result in the increase of the risk of dropping out of school, Romania being a
state with a high level of risk of poverty and social exclusion, over a third of Romanian
children being exposed to this risk - 38.1%. It differs in large cities 18.6%, 24.9% in small
cities and 45.5% in rural areas.

The structural funds that can be accessed through the human capital operational
programme 2014-2020, axis 6- Education and competence and other European Union
programs in the future financial framework 2021-2027 represent a solution for the
endowment and digitization of schools.

The didactic activity through technology and the internet is a form of organization of
the didactic process that involves the replacement of the teaching-learning-evaluation hours,
which presuppose the physical presence of the preschoolers/students in the classroom, with
individual study activities and didactic activities in the online system, defined in the Order
for the approval of the framework methodology on carrying out teaching activities through
technology and the Internet as well as for the processing of personal data published in the
Official Gazette number 837 of September 11, 2020. This activity, although clearly
stipulated, becomes effective but equally depersonalized by the absence of direct contact,
cancelling certain components of the teaching act and consequently teachers find themselves
in the situation of reinventing themselves in terms of methods, and also in the situation
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where students perceive the educational act as changed, a change that can distort the attitude
towards education, and the actual performances of the students will be able to confirm or
refute this statement.

The process of digitalization of education in Romania began with the implementation
of projects such as CRED- Relevant Curriculum for Open Education for All, which started in
May 2018 amounting to 42 million euro and with a duration of 4 years. It is meant to train,
with the help of 900 trainers, a number of 55,000 teachers - 40,000 primary school teachers
and 15,000 middle school teachers, in the use of attractive and adapted methods and
contents. The project also includes the development of open educational resources (RED) for
all levels and methodological guides covering the subjects.

Another project, implemented by the Administration Agency of the National
Informatics Network for Education and Research, through the Operational Programme
Competitiveness 2014-2020, carried out from September 2019 to September 2021, is the
project which aims to create a digital platform with open educational resources, of an Edulib
virtual library, in order to create a centralized integrated environment able to meet the needs
of the use of educational resources in the modern educational process. The expected results
are the creation of a digital platform with open educational resources, the endowment of
5,400 middle schools with multimedia kits and the training of 5,400 teachers.

The National Council of Students also proposed the project "Digitalization of
Education - long-term solution”, asking the Romanian Government to take directions of
action in order to ensure the digitalization of education in a participatory, transparent,
equitable manner, which represents a priority for the educational system. They also mention
the position of the Lifelong Learning Platform on the importance of digitalization in
education, a priority at European level, the National Strategy in the field of lifelong learning
in Romania does not have monitoring indicators and is not reflected on the public agenda.

A U-report survey conducted by Unicef Romania regarding the online school tells us
that a third of Romanian students are not satisfied with the online school and do not attend
courses through virtual platforms. The most popular platforms used for online
communication are Zoom (25%) and Google Class (23%), but also Whatssapp (20%). Other
platforms used include Messenger (13%), Skype (3%) and Discord (2%). Another 218
children and young people mentioned other platforms and according to their answers,
33.98% have access to education during this period through the Adservio platform, 24.76%
through Microsoft Teams, 7.77% - Google Services, such as Google Drive and Google
Classroom, 5.34% - the platform of the school where they study, 3.40% -Webex, and less
than 2% through the platforms Meet, 24edu, Sociology and WhatsApp. 18.45% of these
respondents keep in touch with teachers through other platforms, namely Facebook and
Facebook Messenger. Regarding the way students have adapted on these platforms, 82%
have adapted easily or a little difficult, while 8% consider that it is difficult for them to
adapt.

Between December 18, 2020 and February 15, 2021, the Strategy on the Digitization
of Education in Romania is in public consultation.

The order on amending and supplementing the annex to the order of the Minister of
Education and Research no. 5545/2020 on the approval of the Framework Methodology on
the development of teaching activities through technology and the Internet as well as for the
processing of personal data provides for the design of activities in both synchronous and
asynchronous system and the obligation to participate in these activities (introduced by
art.14 letter f.)
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One of the biggest challenges was equal access to quality remote learning, as some
teachers, trainers, students did not have digital skills or access to technology or the Internet,
especially those from disadvantaged backgrounds, in rural areas, but and those with special
educational needs, with a higher risk of early school dropout for those exposed from a socio-
economic point of view. These institutions are more than places where people learn and
train, as they also offer a sense of community, of socialization, and their lack can lead to
anxiety, social isolation and stress.

Both teachers and trainers have adapted to remote teaching changing from face-to-
face teaching, but as many lacked the necessary experience, knowledge, skills, aptitudes, a
specific training was needed and an increase in workload occurred during this period.
According to the OECD TALIS study (2018), less than 40% of teachers felt well prepared
for the use of ICT in the teaching process.

The Council of Europe states in "Council conclusions on combating the crisis caused
by the COVID-19 pandemic in education and training™ the fact that trainers and teachers
showed admirable dedication and creativity, an openness to collaboration, co-creation and
mutual learning, even affecting the balance between their personal and professional lives.
Adult learners, especially the low-skilled ones, do not have the digital skills needed to
participate in digital learning, which diminishes their opportunities for improvement and
retraining”.

The pandemic has affected international and European learning mobility, with cross-
border learning mobility programmes initially suspended or postponed, with many Erasmus
+ activities also moving to the virtual environment.

During this period, many quality educational materials and practices have been
developed, virtual learning environments that facilitate the use of existing online learning
platforms have been supported, new ones, but also team collaboration tools have been
developed, television broadcasts have been used to provide educational content, professional
development opportunities were provided for teachers and trainers, equipment for those from
socio-economically disadvantaged areas or environments and printed educational materials
were distributed in some cases, the access to digital content in libraries was facilitated and
psychological support for those in need was provided.

The Council of Europe calls on the Commission, in accordance with its competences
and with due regard for the principle of subsidiarity, to work closely with international
organizations such as the Council of Europe, UNESCO and the OECD on the provision and
dissemination of information on the implications of the COVID-19 pandemic on education
and training.

CONCLUSION

These challenges also provided a valuable learning experience, accelerating the
digital transformation of education and training institutions. The impact of the pandemic on
education and training demonstrates the need for continuing the process of transformation
and development of digital skills and competences of both teachers, trainers and students,
continuing the exchange of information on experience and best practice, the examination of
innovation opportunities to accelerate digital transformation of education and training
institutions and reduce the digital sideslip.

| believe that, in order to strengthen resilience and prepare for future effective and
appropriate emergency responses timely, the possibility of integrating high-quality digital
learning as part of the educational offer at all levels, into all types of education and training
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must be examined, with digital tools adapted to the ages and needs of learners and respecting
the rules of data protection, privacy, cybersecurity and security, ensuring equal opportunities
and continuous access to education and training for all ages, validating and recognizing
learning outcomes acquired and supporting the development of digital infrastructure, digital
skills and competences, through funding from the European Union and Digital Europe
Programmes and strengthening the development of European and national public policies.

In creating the European Education Area, together with the Strategic Framework for
European Cooperation in the field of Post-2020 Education and Training, the new Digital
Education Action Plan and the updated Competence Agenda, the lessons learned from the
crisis caused by the COVID-19 pandemic must be taken into account, regarding the digital
transformation of education and training systems, paying particular attention to quality and
societal challenges such as ensuring inclusion and equal opportunities, promoting cohesion
and combating misinformation.

Further efforts should be made to facilitate exchanges regarding the challenges and
measures taken by Member States, including by connecting and improving the availability of
databases containing open educational resources and the access thereof, in order to facilitate
the exchange of different remote learning methodologies, tools and materials. In this context,
to capitalize on existing opportunities, such as those available through eTwinning, the
School Education Gateway platform and the e-Platform for Adult Learning in Europe
(EPALE), to promote the use of self-assessment tools such as SELFIE and HEInnovate to
support the capacity and digital transformation of schools and higher education institutions.
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ABSTRACT

The online platforms have been in a continuous development since the beginning of
their appearance, being classified according to the field of activity. This article
discusses some features of the online educational platforms, that serve the distance
learning adopted during this pandemic period by the majority of nations on the
planet, to continue the educational progress, at all levels of learning. The article is
intended exclusively for the platforms used at the pre-university level of education
and illustrates theoretical notions about them, represented by typologies,
characteristics, and the features that platforms have been applying. The online
platforms, as any other software device, possess advantages and also limitations of
the available functions, and this article illustrates their approach in the context of
the formative type of assessments, as well as of the summative ones. The effects of
using these platforms are highlighted by using the questionnaire survey. This has the
final aim to identify the perceptions of the respondents on the use of the online
educational platforms for conveying the school information and also to identify the
psycho-social aspects that this approach entails. At the end of the article the results
of students' attendance at the online courses are presented, results that were
collected based on the monitoring study conducted on a sample of students.

Keywords: online educational platforms; Google Suite; formative assessment; summative
assessment; questionnaire; students' attendance at online classes;

INTRODUCTION

The online educational platforms are defined as computer information systems with
various forms, used in the online education referred to as e-learning, online learning or
distance learning and which allow the creation of educational content and its management.
These platforms have evolved over time, together with the evolution of the Internet, of the
mobile applications as well as of the market requirements. Thus, the functionality of the
platforms used in education has started to show a growing interest. Online platforms are
represented in different ways and have multiple features.
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1. PLATFORMS USED IN THE PRE-UNIVERSITY EDUCATION TYPOLOGY,
FEATURES, FUNCTIONALITY

In the context of the Corona Virus pandemic, these e-learning platforms have shown
enormous interest in the carrying out of studies from different levels of education. Thus,
through the transition of education from the physical to the online environment, their use
represented the optimal solution, and in this way the use of different platforms or IT tools
was established, depending on the reference level of education, according to the measures
adopted by the ministry.

(https://www.edu.ro/sites/default/files/ fi%C8%99iere/Minister/2020/inv.preuniversitar/note
%20%2B%20proceduri/adresa%20MEC_%201SJ_uri%20_10.03.2020_ref.decizie%
20CNSSU.pdf.)

The online platforms fall into the typology of a digital library, allowing facilities such
as multimedia files, wiki files, audio-video files, content storage and audio-video or video
conferencing conversations. There are platforms that present software tools for each task and
here we refer to different applications that are integrated together to create an entire
educational package or a dedicated ecosystem such as the Google Suite, consisting of the
Google Classroom platform and the online tools such as Google Meet, Google Mail or
Gmail, Google Docs, Sheets and Slides. In addition to these, other platforms and tools are
highlighted, such as: Microsoft Teams together with the suite of tools Word, Excel,
PowerPoint, Zoom, Whatsapp, Facebook Messenger, Skype or Discord. The latter are online
messaging tools, which allow the sharing of content in different formats and the possibility
of video conferencing, but they do possess certain limitations.

In general, an online platform used in the pre-university education includes the
following features:

1. Providing a guide for installation, configuration and administration of the educational
platform;

2. The aspect of the interface must be designed so as to include visual elements similar
to an educational environment organized by the theme of specific icons, fonts and
colors;

To facilitate synchronous and asynchronous communication through it;

4. To allow the intuitive administration and efficient monitoring of the information

presented through it;

5. The educational content should present an organized and intuitive management
according to the educational level;

6. To include built-in editing methods for the educational content under different
formats;

7. To allow functionalities for the offline self-assessment using asynchronous
procedures, also to allow functionalities for the online assessment using synchronous
procedures on the acquired theoretical and practical knowledge;

8. Implementation of an indefinite training program that allows periodic checks during
an entire educational process or during several educational processes;

9. Assistance in using the platform and feedback on the platform and the services
offered by it.

According to: http://www.ccdialomita.ro/Oferta%20de%20programe/Schita%20curs%20-
%20ADbilitare%20platforme.pdf
According to an evaluation research report conducted in May 2020, the most used

online educational platforms for the pre-university environment are the platform Classroom

w
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offered by Google and other platforms such as Moodle, Edmodo, Easyclass, these being
nominated by 2.6 people out of 4 evaluated. Of these platforms, the one that stood out with a
high percentage compared to the others is the Google Classroom platform, being used by
teachers in a percentage of 68%. (https://www.psih.uaic.ro/wp-
content/uploads/sc_onl_rap_apr_2020.pdf )

Google Classroom is the online platform used for content sharing, creating lessons,
forming groups by class of students, and has the possibility of posting different types of files
in various formats, also has the availability of various assessment tools and evaluating
student feedback, etc.

The main features of the Classroom platform are presented in the table below and
include attributes for both teachers, students, parents and ICT administrators, according to
https://www.eduapps.ro/blog/20-de-motive-pentru-care-sa-folosesti-aplicatia-google-
classroom/.

Statute Classroom features

Students Creating, uploading, sending and submitting the assignment;
Viewing materials, activities and terms for submitting the assignment;
Receiving and providing feedback
Getting grades
Professors | Creating and managing the created courses;
Creating, managing the assignments as well as receiving or evaluating
them;
Direct, real-time evaluation of the students' performance;
Parents /| Receiving statistics on the activities of their own children by e-mail, the
Guardians summaries include information on work tasks, the student's activity in
class, the situation of the assignment solved by the student;
The parents or guardians are not permitted to connect to Google Classroom
directly, the information is sent to them through a report on their personal
email address;
ICT Admin | Creating, viewing or deleting courses from the platform, only in the field
they manage;
Possibility to add or remove students or teachers from a course;
Viewing the activities corresponding to the courses in the administered
field;

Table 1: The Google Classroom platform features depending on the educational status

Google Mail or Gmail is the email service that creates a Google Account, and is used for
authentication in the email account, being also used for authentication for the rest of the
applications or tools in the Google Suite, which are embedded in an ecosystem with a single
sign-on for all applications. Basically, in order to be able to use the Google package, the
creation of an email in this domain is indispensable, the authentication in these platforms not
being possible without an existing Gmail account. Gmail is available in e-mail format, being
accessed through a web browser, or through the mobile application available on the Android
or iOS platform.

Google Meet is a tool or application that facilitates the asynchronous communication, by
video call / videoconference, in a group of people with the status of teacher, student, etc.,
this being used in the Romanian pre-university education with a ratio of 2.48 people on a
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representation scale from 1 to 4 according https://www.psih.uaic.ro/wp-
content/uploads/sc_onl_rap_apr_2020.pdf. The main features of the application are
represented in the table below.

Statute Features in Google Meet
Student /| Two-way audio and video calls at a maximum resolution of 720p;
Teacher Chat window for conversation participants;

Call encryption between all users;

Noise cancelling audio filter;

Ability to join meetings through a web browser or through Android or iOs
apps;

Integration with Google Calendar and Google Contacts for syncing
contacts;

Screen sharing for mobile devices, and for the desktop the function of
sharing the open application running in the background;

The host has the possibility to allow the entry of a person in the conference
or to remove a person from the conference;

Table 2. Google Meet platform features based on educational status

2. ADVANTAGES / LIMITS OF THE ONLINE PLATFORMS IN THE FORMATIVE
AND SUMMATIVE EVALUATION

The e-learning platforms are suitable for their use in teaching multiple disciplines, in
other words they are multidisciplinary. In order to have a point of view close to the model of
the physical reality in schools, it is necessary to involve in the evaluation of platforms people
who have knowledge based on different fields of activity, who should work together to find
common ground.

Thus, the involvement of experts in computer science or programmers is the basis for
creating the platform or digital educational environment at a code level, at an algorithmic
program level, of information system experts, to organize how information is presented, but
also for the way in which the search for information gives certain results. The experts in
psychology and education are responsible for the impact that the use of these platforms and
the transmission of knowledge through them are perceived by the students; they are also
responsible for the results that the students achieve through interaction and teaching-
learning, through online platforms.

The ICT experts are responsible at the level of the educational institution for the
proper functioning of the platform they manage, they are also the ones who can
communicate their features, the possible system bugs, or future improvements that can be
made to the respective platform.

The main advantages of using online platforms, compared to the use of the
traditional way of organizing training activities, are the following:

- the continuous availability, through an active internet connection; the information is
just a few clicks away, unlike the classic methods by which information was presented in a
book (usually in the textbook), thus reducing considerably the time for search;

- there is no location limit, through active internet connection and a device
compatible with the platform, students can upload asignments or answer questionnaires from
different locations, unlike the traditional version that required attendance at school, where
the location was established as class of students;
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- facilitates simultaneous access to the platform, so that several users, with different
status, can be authenticated on one platform at the same time;

- efficient retrieval of information by keyword search, this allows a quick transition
to the desired notions in a text, e-book or other bookstores that have a large volume of
written information;

The main disadvantages of online platforms are the following:

- compliance with copyright policies, retrieval of information from certain sources or
sharing of information under a different name must include a reference to the authentic
source from which the information was retrieved and whether there is permission to
reproduce it;

- the digital information is not always presented in an organized form, depending on
the user or author who added the content to the platform;

- the high initial infrastructure cost;

- the transfer of multimedia files requires that the network bandwidth be adapted to a
large number of files, either small and numerous files, or large but limited in number;

- the speed decreases progressively with the number of users connected
simultaneously on the platform;

The assessment of students in the case of distance learning involves approaching
different assessment strategies and methods, including the following:

1. Formative or summative assessment;

2. Obijective assessment, this type of assessment implies the fulfillment of some
established objectives;

3. Normative assessment presupposes a norm or a statute and reflects the
position of a student towards another student within an established group;

4, Quantitative assessment;

5. Qualitative assessment.

B.S. Bloom (1956) states in his paper entitled "Taxonomy of educational objectives:
the classification of educational objectives" that the notion of educational objectives
comprises three major planes: cognitive, affective and psychomotor. B.S. Bloom presents his
work as a motivation for teachers to increase their focus on all three educational plans, thus
achieving a holistic view of education, a notion also presented in a doctoral thesis summary
by a postgraduate student Monica Florea about "Contributions to the evaluation of e-
Learning systems" published in 2011 in Sibiu.
(http://www.nazarko.pl/public/data/resource/upload/00003/2568/file/contributii_privind_eva
luaresa_sistemelor_de_e_learning.pdf)

Khan has developed a model called CAPEODL (Comprehensive Approach to
Program Evaluation in Open and Distributed Learning) in which he considered the formative
assessment as a component of each stage of the e-Learning process and not just a separate
component of the content development process.

(http://www.nazarko.pl/public/data/resource/upload/00003/2568/file/contributii_privi
nd_evaluaresa_sistemelor_de_e_learning.pdf.)

The formative (continuous) assessment consists in the ongoing evaluation of the
students' knowledge throughout the training process, usually after short intervals.

The assessment results, such as formative (continuous) or summative, cumulative or
review ones, can be used to improve teaching.

The example can be represented by students who learned the criteria of the amounts
in a proportion of 80%. The conclusion we can draw when we observe the results obtained
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by students following a summative, cumulative or review assessment of a test taken in
mathematics or another discipline, may lead the teacher to make decisions about improving
his teaching. In this case, the decisions will primarily focus on improving the students' future
knowledge. Following the summative and formative assessment, and the conclusions he
reached, the teacher would design and create the future lessons according to the registered
school results. According to:
(https://www.schooleducationgateway.eu/ro/pub/viewpoints/experts/formative-assessment-
learning.htm)

3. HOW ONLINE PLATFORMS INFLUENCE SCHOOL PERFORMANCE AND
THE PSYCHO-SOCIAL COMPETENCES OF STUDENTS - THEORETICAL
APPROACH AND QUESTIONNAIRE SURVEY

A critical reflection on the relationship between information technology and the
development of the act of teaching, may lead us to a fundamental conclusion: the presence or
the lack of technology in the classrooms in the educational institutions is not the factor that
directly influences the teaching-learning process. We appreciate that of a much more
importance is the quality of the pedagogical act, which leads to the formation and
development of the students' personalities.

The didactic technology has been defined by different authors, as follows:

"Any definition of the teaching technology must include the efficient use of modern
tools, taking into account the cognitive abilities needed to respond to changes that will
inevitably occur due to the technological evolution™ (Gauer).
http://portale.unibas.it/site/home/didattica/formazione-degli-
insegnanti/documento23493.html

"Teaching technologies are a set of processes and tools that are adopted to combat
teaching requirements and problems, particularly in this phase using the latest means, those
related to  computer science” (Roblyer and Edwards). According to:
http://portale.unibas.it/site/home/didattica/formazione-degli-
insegnanti/documento23493.html

,, Teaching technologies represent ... a systematic way of designing, conducting and
evaluation of the global teaching process in specific objective terms, with attention to
research on human learning and communication, through resources, whether human or not,
to make the most efficient training process” (Seattler). According to:
http://portale.unibas.it/site/home/didattica/formazione-degli-
insegnanti/documento23493.html

The use of online platforms leads to the formation of digital skills that are
characterized by: specific knowledge, skills and attitudes:

- knowledge: these involve the awareness and assumption of the role and
opportunities that the online system offers, both in the socio-educational environment, and in
everyday life; through these both the students and the teachers use the different types of
computer platforms to access information structured in different forms, based on the
knowledge gained so far.

- skills: the ability to systematically search, extract and interpret the information
presented through websites, platforms, blogs, according to specific requirements; these skills
are formed over time depending on the effort, the allotted time and the interest given,
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depending on the number of searches performed and the nature of the field from which the
information is to be found.

- attitudes: the use of technology leads to the formation of a critical and reflective
spirit in relation to the information provided by the online search algorithms; thus, by
developing them, experience will be formed to distinguish the true value of information
structured on different platforms, sites stored on the Internet, because the online environment
offers easy and fast access to information but also has a degree of untruth of the information
coming from various sources of information.

The teacher, as an essential figure in fulfilling the act of teaching, has the role to
apply in the teaching-learning-assessment process, even online, a series of good practices
through which the psycho-social skills may be developed, which in turn have the role to
contribute to the formation of the preadolescent's and adolescent's personality, as well as to
the performing of a quality education. The good practices undertaken by the teacher may
consist of different activities such as: interview-type training activities, with the task of
developing interpersonal relationships, role-based training activities, with the task of
developing adaptive skills, training activities aimed at developing the capacity and skills to
adapt the authority in real educational situations, training activities to develop capacities and
skills to express attitudes like: understanding, friendship, empathy.

Carrying out a case study, a questionnaire applied to two classes of students from a
high school in Dimbovita County was completed. The questionnaire contains six questions
whose role is to obtain feedback from students on how students perceive that their digital
skills, psychosocial skills, and school performance are influenced by using the online
platforms in conducting the online teaching activities. We further present the results obtained
from the application of the questionnaire.

The following conclusions can be drawn from the results expressed in percentages:

In question number 1 from the questionnaire, 42% of students believed that at the end
of the 2020-2021 school year their digital skills would be improved, and 58% believed that
their digital skills would not be improved. Also on this question, 0.00% considered that their
digital skills would be insignificantly improved.

Thanks to the Pandemic, the school in most countries takes place
online. Do you think that at the end of the 2020-2021 school year,
your digital skills will be improved?

They will be
insignificantly
improved.
0%
Yes, | think they'll
I don't think be improved.

they'll be 42%
improved

58%

Chart 1. Percentage results corresponding to question number 1
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In question number 2, 66% of students answered that they missed their classmates
and teachers. 19% of students said that they did not miss their teachers and classmates, and
15% said they did not care if they went to school or not.

How do you perceive this social distance from your teachers and
colleagues?

I have no
preference
15%

Colleagues and
teachersidon't
miss.

19%

Colleagues and
teachers | miss.
66%

Chart 2. Percentage results corresponding to question number 2

In question number 3, 35% of students considered that the online activities required
more concentration and attention compared to the lessons taught in class. 19% believed that
the online activities required their attention and concentration to a small extent, and 46%
believed that the demand for attention and concentration were the same in either of the two
situations, both in the classroom and in the places where they were during the performance
of the online teaching activities.

Do you think that online activities require more concentration and
attention than classroom activities?

To a large extend
35%

No.
46%

To a small extent.
19%

Chart 3. Percentage results corresponding to question number 3
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In question 4, 42.30% of students considered that they had a disadvantage compared to their
peers who were at a field of study such as computer science, because they could develop an
extra ability in comparison to them. 23.07% of students considered that they were at a
disadvantage compared to their colleagues studying at a field of study such as computer
science, because they had more knowledge acquired within the domain. A percentage of
34.61% of students believed that providing tablets at the level of schools offers equal
opportunities to all.

Do you consider yourself at a disadvantage compared to your
colleagues who study at a profile. such as computer science?

Providing tablets at
the high school
level gives us all

equal No, because I'm
opportunities. developing an extra
35% skill.
42%

Yes, because they
have more
knowledge gained
within the profile.
23%

Chart 4. Percentage results corresponding to question number 4

In question number 5, 53.84% students believed that the online education could
influence their personality in the future by not achieving the psycho-social skills, and a
percentage of 46.15% students believed that their personality would not be affected, on the
contrary, the psycho-social skills would thus be achieved.

Do you think that the online education system will influence your
personality in the future because of the lack of psycho-social
skills?

| don't think so.
46%

Yes, it is possible
to influence the
psychological,
social and spiritual
field.

54%

Chart 5. Percentage results corresponding to question number 5
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In question number 6, 100% of students wanted their data processed.

Do you agree that your data should be stored. used. processed and
imported?

| don't agree with
that.
0%

| agree with that.
100%

Chart 6. Percentage results corresponding to question number 6

4. ATTENDANCE AND ACTIVE PARTICIPATION IN THE ACTIVITIES
CARRIED OUT IN THE ONLINE SYSTEM OF STUDENTS (IN THE RED
SCENARIO) - ANALYSIS PERFORMED ON A SAMPLE OF TWO CLASSES OF
STUDENTS DURING 50 DAYS

The case study was conducted at a high school in Dambovita County and aimed to
compare the participation of two classes of students in online lessons conducted by teachers,
but also to observe the fluctuation of students' attendance to these activities. For this case
study, two classes of students were randomly selected (the 9th and 11th grades,
respectively). The effective participation of the 9th and 11th grade students in online
activities was observed during 7 weeks, for two subjects, specific to each class, while trying
to identify the causes of the online absenteeism.

In the ninth grade, at the beginning of the red scenario, the attendance of the students
in the online lessons, in subjects 1 and 2 was the following:
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Participation of students in the 9th grade in online activities.

90 82,6682,66
80
69,56 69,56
70 65 2165,21 60,56
60 56,52
52,17 8 52,17

50
40
30
20
10

0

Discipline 1 Discipline 2

EWeek1 BWeek2 mWeek3 Week 4 BWeek5 BEWeek6 BEWeek7

Chart 7. The evolution of the attendance of the 9th grade students in subjects 1 and 2

In the eleventh grade, at the beginning of the red scenario, the attendance of the
students in the online lessons, in subjects 1 and 2 was the following:

Participation of students of the 11th grade in online activities.

120
100 100
100 96,15
84,61
80 73,07 76,92
61,53 65,38
60 53,84 53,84
20 46,15
40 30,76
20
0
Discipline 1 Discipline 2

EWeek1l BWeek2 BWeek3 Week4 BWeek5 B Week6 BWeek7

Chart 8. The evolution of the attendance of the 11th grade students in subjects 1 and 2

In order to represent the comparative evolution of the attendance between the 9th and
11th grades, an average of the attendance was made for all 7 weeks from discipline 1 and
discipline 2, thus obtaining four results expressed in percentages, presented in chart 9. From
the comparative results of the two classes we can notice the high attendance of the 11th
grade for discipline 1, a result of 71.97% compared to 65.21% for the ninth grade for the
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same discipline. Also in the case of discipline 2 there was an attendance of 69.67% for the
11th grade compared to 67.69% corresponding to the 9th grade. From these results, the high
attendance of the 11th grade is observed compared to the 9th grade, which indicates a higher
interest for students' participation in classes.

Evolution of the presence of the 9th grade compared to the 11th grade.
74

71,97

72

69,77
70

67,69
68

66 65,21
64

62

60

B Average of discipline 1 in the 9th grade. ™ Average of discipline 1 in the 11th grade.

B Average of discipline 2 in the 9th grade. ™ Average of discipline 2 in the 11th grade.

Chart 9. The comparative evolution of the attendance between the 9th and 11th grades

CONCLUSION

The causes that lead to the non-participation of students in the online activities are
multiple, but bring in the spotlight the poor socio-economic aspects, hence the lack of the
technological tools necessary to participate in the online lessons or of the possession, at the
family level, of a single technological device that must be used at the same time by two or
more persons. Another cause that has been identified is the technical work performed by
operators within companies, on Internet networks, and as a result, it has led to the
impossibility of achieving students' access to the Internet during online activities. Allotting
resources to schools, such as tablets, and distributing them to the students in need is
currently one of the solutions.
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ABSTRACT

Mobile applications are a significant part of our lives, especially the applications
that help solve particular problems at certain stages of our lives or those that are the
very object of our work. In the field of education, mobile applications have been
integrated in the teaching of lessons or in the transmission of information. Various
applications on the market have been largely adopted for the information
transmission from the educational environment. TikTok is one of these applications,
and in this article we aim to analyze the advantages and disadvantages of using this
application in the educational environment. At the same time, the effects of the heavy
use of this application by adolescents are analyzed and also inadequate situations to
be avoided in the use of the application are highlighted. Statistical data are
presented through a questionnaire-based study. At the end of the article opinions on
the purpose of the application and its use in education, as an educational tool are
presented.

Keywords: applied questionnaire; educational tool; social media; TikTok;

INTRODUCTION

Currently, social media are some of the first means of communication and interaction
in the world, blossoming enormously in the recent years, in addition getting diversified both
in number and in terms of the functions they possess. Each social network has a special
character and exhibits common and yet unique functions. The use of social networks in the
field of education implies one of the measures accessible to pupils, students, teachers, that
have been adopted as a fragment within the life of each of us.

From an educational point of view, these can be seen as a simple educational tool,
designed to transmit different types of media content among the users, offering within them
various functions, in order to facilitate communication, such as text messaging, multimedia
messaging, user account creation, possibility to create groups. Thus, the information
transmission is simplified by a few clicks, but also by the speed with which the information
is conveyed to the users.

Since the occurrence of the social media, they have been surrounded by various pros
and cons about their existence and the benefits and risks they present.
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In the education field, the advantages of the social media are: fast interaction with
other users, videocall, transmission of multimedia files, the possibility of a private
conversation, encryption of the conversations, back-up of conversations, inconsiderable
distance between users, instant feedback, through push notifications .

Among the disadvantages there should be mentioned: data confidentiality, security of
personal data, cyberbullying, the possible addiction it generates, the display of inappropriate
information, the permanent internet connection, the consumption of considerable time
resources.

Looking from different points of view, both students, teachers and all the persons
involved in education, may use the different social networks as a new method of transmitting
information to their own pupils/students and not only. Thus, the field of education may be
extended from the school to the social area. On the other hand, the negative effects that
social networks have should be also taken into account and therefore, their management
should be performed consciously, prior to the disadvantages changing the course of our
lives.

1. TIKTOK - EDUCATIONAL TOOL

TikTok is a mobile application available on different operating systems, Android,
iOS and is considered a media application because its functionalities are the creation of
short-form video and its sharing. The application is available worldwide through various
Market Apps such as Huawei App Gallery, Google Play Store or Apple App Store. Being an
application available worldwide, it quickly attracted the attention of the users of other social
media platforms such as Facebook, Instagram, Youtube, and as users began utilizing it, the
interest for it increased exponentially. Hence, an assessment made by Sensor Tower (2019)
showed that this app registered a number of 33 million downloads in the App Store in the
first quarter of 2019, thus surpassing the other social platforms mentioned above.
(https://www.oberlo.com/blog/tiktok-statistics#5_TikTok _Usage by Country)

According to a statistical report conducted in January 2021 by Brandon Doyle,
TikTok is available in over 150 countries, with over 1 billion users. Brandon states that most
of the TikTok audience is in the 13-40 age range. Referring to some statistics, according to
Brandon, TikTok has almost one billion active users per month. Starting in November 2018,
when there were approximately 680 million active users the number has currently risen to 1
billion. (https://wallaroomedia.com/blog/social-media/tiktok statistics / #: ~: text = Total%
20App% 20Downloads% 20% E2% 80% 93% 20The% 20TikTok, Tower% 200n%
20April% 2029% 2C % 202020)

Given this exponential development, the question has arisen as to whether this video
share application may be used as an educational tool to convey knowledge to one's students
via short videos. Various teachers have embraced this application as a means of transmitting
information, whether we are talking about math teachers, biology teachers or about teachers
of other subjects, they all have the opportunity, by creating short videos, to transmit the
information online.

The main advantages of TikTok in content creation are: the duration of the videos,
their length being as short as a couple of seconds, the possibility of making a video through
the application on your smartphone, without the need for a sophisticated film equipment,
editing may be performed also from the phone, therefore the time to create and post a video
is reduced, without the need for a PC and complex editing programs. Among other
advantages of TikTok in the transmission of knowledge is the content categories from which
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users can watch videos, the organization by areas of activity allowing users to watch videos
from that particular segment. Moreover, a video added in the educational field, is viewed
through the platform not only by its own students but also by other students, from other
regions, schools, but also by users who are not pupils or students, but individuals from
society, hence widening the audience, one may discuss about an extension of the school
education towards an informal, social one.

The disadvantages of TikTok in the educational environment are: the impossibility of
conducting video conferences, the time allotted to a video is reduced, in comparison to other
platforms such as Youtube, so lectures may not be posted, or activities to conduct a lesson in
class. Being a video platform, it does not allow sharing text files, spreadsheets or PPT / Prezi
presentations or their storage in a designated space, in comparison to Google Classroom.

2. PSYCHO-SOCIA L ASPECTS OF TIKTOK AMONG ADOLESCENTS

In the UNICEF Publication “Creating resilient education systems in the context of
the Covid- As described in the previous passage, TikTok has positive effects on the pupils
and the society as a whole, but it also has negative effects. They largely depend on the end
user as well as on how he understands the use of TikTok. The improper use of the platform
by users implicitly leads to the creation or distribution of inappropriate content.

Thus, certain negative aspects are distinguished:

10. Having mostly a young audience, they develop a possessive character to improve
their own physical appearance, which can sometimes lead to frustrations and even a
slight depression related to the way each one looks;

11. Choosing the wrong topic attracts viewing unwanted content.

12. Most users believe that TikTok is a way to make any type of content go viral; in this
way, in order to increase one's audience, one posts certain videos with different
themes, some pleasant, others inappropriate, which leads to a reduced viewing. As a
result, depression, frustration may appear as to the expected personal outcome of a
video, which implies emotional discomfort.

13. Dangerous physical actions sometimes become intensely viewed; hence, stunts,
unsupervised fighting, the use of pyrotechnic objects for various purposes, represent
a series of actions that involve physical injury, either in a mild or in a serious form,
these being performed not according to some protection laws, but only according to
everyone's beliefs.

14. By excessively using TikTok, teenagers dismiss a lot of the time offered to the
family, friends, so most of the time they spend online, this having negative
consequences in terms of the indivisual's social life.

15. TikTok is an application that requires, for viewing different videos, an important
resource of time, some users not being aware of the duration spent online, and that
the time allotted for the study is diminished. In their minds, an addiction is created on
viewing as many videos as possible and thus the notion of time is lost.

All these aspects were reported by Sonika Garg in an article called "Tik Tok Latest
News: How it's affecting Youth and teen negatively posted in May 2020.
(https://techzimo.com/tik-tok-negative-impact/ )
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2. QUESTIONNAIRE-BASED SURVEY AND INTERPRETATION OF THE
RESULTS

This survey aimed to fill in a questionnaire with a content of seven questions. The
questionnaire was applied to a sample of 50 adolescents, both girls and boys aged between
14 and 18, from different high schools in Dambovita County.
According to the questionnaire, the following results were obtained:
Question number one of the survey aimed to identify the use of the TikTok application
among adolescents. The result processing of this question identified that 82% used this
application, and 18% of adolescents did not.

Is TikTok one of the social media apps you use?

No
18%

Yes
82%

Chart 1: Interpreting survey results from question 1

Question number two aimed to identify the time spent by teenagers on this
application. Therefore, the time spent by the teenagers on TikTok application was less than
30 minutes / day for 40% of them, and 60% of teenagers stated that the time spent on this
application was more than 30 minutes / day.
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By watching the clips, the time spent in a day on the app is?

Under 30 minutes;
40%

Over 30 minutes;
60%

Chart 2: Interpreting survey results from question 2

Question number three aimed to identify the behavior of the adolescents after watching
videos on the TikTok application. 38% of the interviewed students stated that they usually
left assessments or comments for the watched videos, and 62% stated that they only watched
the videos without leaving assessments or comments about them.

Do you want to leave comments or likes to the clips you watch?

Yes
38%

No
62%

Chart 3: Interpreting survey results from question 3

PEIJES STUDIES AND ARTICLES Page | 66



-t

® pE(JES
.. [\ Pro Edu. International Journal of Educational Sciences
IFIASA No. 4, Year 3/2021

Question number four meant to identify whether the pupils have watched inappropriate
videos that might have involved physical injury or racial discrimination. 62% of teenagers
stated that they watched such videos, and 38% said they did not watch.

Have you watched any inappropriate videos involving physical injury or
racist ness?

No
38%

Yes
62%

Chart 4: Interpreting survey results from question 4
Question number five meant to identify whether adolescents were watching videos on the
TikTok app or they were actually participating by posting videos. 32% said they watch but
also post videos on the TikTok application, and 68% said they only watch.

Do you post videos on the app or just view the videos offered?

| watch different
clips, but I also post
clips;

32%

I don't post anything,
| just watch various
clips;

68%

Chart 5: Interpreting survey results from question 5
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By asking question number six, we wanted to get feedback from teenagers about the TikTok
application, on the use of short videos for educational purposes. 60% of teenagers believed
that the TikTok application could be used for educational purposes, and 40% of teenagers
believed that the TikTok application could not use short videos as an educational tool.

Do you think the app can be used by creating short clipsas an
educational tool?

No
40%

Yes
60%

Chart 6: Interpreting survey results from question 6

In question number 7 from the survey, 100% of the interviewed adolescents agreed that the
data be processed in order to obtain this statistic.

Do you agree that your data should be stored, used, processed and
imported?

No
0%

Yes
100%

Chart 7: Interpreting survey results from question 7
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DISCUSSION

The article makes a contribution by applying the questionnaire and interpreting the
results, which makes us reflect, analyze the positive and negative effects of TikTok. It also
deals with the argument of using TikTok as an educational tool. Analyzing the application
and the whole package of functions it possesses, the problem of managing the time that
people spend on this application by scrolling from one video to another still remains an
issue. In order to reduce this time or to facilitate the viewing for educational purposes, it is
necessary to create a study program, but also one for moments of relaxation. Thus, through
an established program, the time allotted to the study may contribute to the improvement of
school performance, and the time for viewing videos may be imagined for the relaxation
moments and/or for reading the comments or for the chat corresponding to the videos.

In the article "Navigating the New Era of Influencer Marketing: How to be
Successful on Instagram, TikTok, & Co." authors Michael Haenlein, Ertan Anadol, Tyler
Farnsworth, Harry Hugo, Jess Hunichen, and Diana Welte describe TikTok as a 20-second
attack to grab the attention of content consumers, this is especially favored among the young
population. According to: (https://journals.sagepub.com/doi/10.1177/0008125620958166).
With a huge user population, this application is a very effective means of marketing and
promotion, the presentation of short videos in the form of advertisements implies a financial
gain for companies promoting products or services on this application saving a lot of money
compared to the promotion through television advertising.

CONCLUSION

TikTok may be used as an educational tool, but within limited limits, due to the
length of the videos. This application has advantages, but also disadvantages that may
predominate depending on the analytical ability of the person using the application, but also
depending on the content they want to view. TikTok is currently an application for video
content, intended for watching videos for fun. Due to the large number of users this
application may be used for the promotion of products and / or service packages, the
application being adopted for marketing. From an educational point of view, it is limited,
and the current functionality of the application is not to favor the educational environment as
a whole. The important thing is that by using the application, either for an educational
purpose, or a marketing one or in other fields, its benefits should be fully exploited, while its
disadvantages should be minimized.

Further efforts should be made to facilitate exchanges regarding the challenges and
measures taken by Member States, including by connecting and improving the availability of
databases containing open educational resources and the access thereof, in order to facilitate
the exchange of different remote learning methodologies, tools and materials. In this context,
to capitalize on existing opportunities, such as those available through eTwinning, the
School Education Gateway platform and the e-Platform for Adult Learning in Europe
(EPALE), to promote the use of self-assessment tools such as SELFIE and HEInnovate to
support the capacity and digital transformation of schools and higher education institutions.
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ABSTRACT

Police Education and Training is central to the successful realization of the
constitutional democracy and protection of human rights. An attempt is made in this
paper to evolve a curriculum framework for a people-sensitive Police Training and
Education. One of the important objectives of this framework is to search for quality,
standards, guidelines, and a general conceptual platform for improving basic Police
Education and Training. This paper also aims at identifying general curricular
parameters related to the development of a culture of policing, making policing
practices more democratic and public-oriented to ensure greater security and more
effective crime prevention. This paper argues that it is illogical, detrimental, and
undesirable to separate police training from police education. Since policing is a
highly respected professional field like medicine, it is imperative to integrate
knowledge about society, dynamics of social and geopolitical spaces and human
development from the complex socio-political perspective with police ethics and
social and civic responsibilities and so on. In conclusion, this paper shows how
people-sensitive and philosophically sound curricular policy for police education
would serve people, communities, and societies. The ideas and insights in this paper
are derived from the best practices available in the country and across the globe.

Keywords: constitutional values; policing; police curriculum; police education; police
training; and police education;

INTRODUCTION

Police training in India is a colonial legacy greatly embedded in the western system
of police and law enforcement. Control and domination are intrinsic and central parts of the
institutional disciplinary structures of the police system. The structures and practices of the
institutions of police training are designed on the western models of policing. Police training
institutions are strongly committed to the Western beliefs; and certain cultural ethos, which
compel them to transform diversity, multiplicity, and complexity into homogeneity and uni-
dimensional thought. Being de-contextualized the universal approach in police thinking,
functions, duties and practices indicates the philosophy of dominance and control in Indian
police training.

The disciplinary practices of the police training system with its linear, clinical,
ruthless, and rationalist modes of thought failed to recognize the multidimensional,
pluralistic, indigenous lifestyles of the Indians and their diverse cultures. Such deep-rooted
corrective practices have been continued consistently resulting the police system blind to the
social and historical factors of the society. In addition, the corrective and punitive practices
and knowledge gained over the years of formal training is progressively becoming
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detrimental and destructive in accounting the real life situations and in addressing the
concerns and problems of the people (Sudhakar, 2019).

The crises in the Indian policing system cannot be resolved until one innovates
alternative rational reconstruction processes and thinking, which diminish the gap between
the official and prescribed institutional structures of training and social realities and
experiences. The rethinking desires a thorough and deeper examination of the conventional
established notions of training practices and police education. This workout would empower
the system to evolve an eclectic and realistic police-training framework to address diverse
issues, with particular reference to including women and children.

Having some knowledge and an understanding about the legality is not sufficient.
Police trainees need to go beyond such technical know-how and digest the socio-economic
and cultural realities of the people and communities whom they are expected to serve.
Criminal justice training is also not enough; but the trainees need to acquire abilities to solve
day-to-day problems in the social life. Thus, this discussion makes one realize the
significance and necessity of the exploration for a new vision towards Police Training and
Police Education Policy.

In the recent past, Police Training has emerged as a distinct and significant
dimension of the total framework of Law Enforcement. The continuous influence of socio-
economic-political changes and techno-scientific ramifications of quotidian living, in both
urban and rural communities, on the institutions of police and police training is deep and
profound. The United Nations Document on Policing -2006 makes a perceptive observation
on this subject:

Policing is the most obvious and apparent aspect of the criminal justice system and a
well-regarded police service is a prerequisite for the positive perception of justice. The way
in which policing is delivered will depend on a host of variables including the prevailing
political and cultural doctrines as well as the social infrastructure and local tradition.
Approaches to policing vary between those based on a high level of control, sometimes
characterized by confrontation, through to those emphasizing the merits of ‘policing by
consent’. The former is usually highly centralized, predominantly reactive, and militaristic
in its style. The latter may still be centralized, but will interpret policing as being responsive
to local communities in the identification and resolution of policing issues.

Several policies have been introduced and steps taken by the Indian State in
partnership with various UN Organizations for the professionalization of police training and
to raise its standards. Despite many interventions at a higher level, the current position of
police is not acceptable and suitable to the Indian context. The police training has not yet
become people-centric and community-oriented. Hence, it is necessary to rethink and
judiciously reflect on the norms, rules, and assumptions of policing and basic foundations of
the police practices.

Policing is, perhaps, the most difficult profession, and it is more so now, than ever
before. The Police represent the civil authority of the government. The Policing includes
maintaining order among the public and its safety; preventing, detecting and investigating
criminal activities and enforcing the law. In many countries, the governments delegate and
entrust licensing and regulatory powers to the police (Brodeur, 2020). According to the
United Nations Policing (2018), it is the police system, which should protect the society:

Whether at the national or local level, policing, when undertaken effectively and
within a legal framework based on the rule of law, is a key element in building peaceful and
prosperous societies. As the most visible representatives of the State, the police play a key
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role in ensuring sustained peace and development by preventing, detecting and investigating
crime, protecting persons and property and maintaining public order and safety.

The idea of policing has undergone significant transformation in the twentieth
century socio-political history. Policing is construed differently in different countries. The
growing neo-liberal economic and market conflicts, disorders and complexities are driving
and compelling the governments to introduce new policies for some systemic structural
reforms, restructuring of organizations, expansion of institutions and functions of the police.

Besides its narrow and focused functions concerned with arresting crime and
controlling violence, the police protect the authority of law and government. The invisible
informal social role of police in the society is its hidden and underlying broader processes of
social regulation and reproduction that govern everyday lives (Michael Rowe, 2017). Hence,
the role of the police is not just crime control and law enforcement but it is essentially an
order-maintenance machinery and the latent role of policing is manufacturing consent and
human consciousness.

Policing is everywhere. Policing is not just confined to the elimination of crime,
violence, and corruption. Police play a covert and hidden function. People experience their
presence in all walks of their life. The primary function of today’s police is not just
controlling but managing issues and events. Through constant surveillance regulation and
normalization, the police embrace disciplinary procedures and bio-political functions
(Johnson, 2014). In his classic work Discipline and Punish (1977), Michael Foucault states:

But, although the police as an institution were certainly organized in the form of a
State apparatus, and although this was certainly linked directly to the centre of political
sovereignty, the type of power that it exercises, the mechanisms it operates and the elements
to which it applies them are specific. It is an apparatus that must be coextensive with the
entire social body and not only by the extreme limits that it embraces, but by the minuteness
of the details it is concerned with. (Foucault, 1977: 213)

For Foucault the modern police power is a decentralized and extensively enwrapping
the entire social life through its intensive capillary surveillance and its institutional
disciplinary practices. Understanding policing from Foucauldian analysis enable one to see
the deeper and hidden meanings of policing and its civilizing role. The focus of this paper is
to present the complexities and multi-faceted roles of policing and not to discuss the theories
of policing.

Avrticle 246 of the Indian Constitution clearly states that Police is a state subject. It
means that States in the federal India have the responsibility to create the police force for
maintaining order, peace, and the enforcement of law. Further, by placing Public order,
Police, Prisons, Reformatories, Borstal and other allied institutions in the State list, the
Indian Constitution highlights the sole obligation of the States in formulating guidelines,
rules and regulations for the Police and their development. Hence the organization and
working of Police are governed by the rules and regulations framed by the State
governments. In other words, police, policing and various matters pertaining to police
basically fall into the jurisdiction of the respective State governments.

The Constitution of India also authorizes the Union Government to establish the
central police organizations for the purpose of extending advice, guidance, support, and
assistance to the States in dealing with the crime, law and order and other related matters.
This provision allows the Union Government to work with States and play counseling and
coordinating role, maintaining order and enforcement of law (Seventh Schedule of the
Constitution of India).
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The Indian Police Act 1861, which was legislated by the British, is the basic
background framework for all the police policies and legislations of the Indian States. By
and large, all the States of India have their own guidelines, manuals, procedures, rules, and
regulations at present. All the State acts are designed and modeled upon the Police Act,
1861. Drawing insights from this act, the Union Government and most of the States
established Police Training Colleges/Institutions at different levels. In this paper an attempt
has also been made to critically assess the present status of police training in the country and
suggest a few modifications to improve the quality of policing.

The Police System in India is one of the largest law enforcement mechanisms in the
world. Its contributions and sacrifices in the enforcement of laws, preventing crimes,
responding to emergencies, providing support services, and by and large, in strengthening
democracy and protection of the Constitution is invaluable and deserves high appreciation.
However, the impact of the police on the lives of the vulnerable sections of the society has
not been positive, supportive, or encouraging. Furthermore, it has been discriminatory,
detrimental, and counterproductive. Despite several interventions and reforms in the policies
and police training, the Indian police system could not gain adequate public recognition and
support. People in India still believe that the police mistreat people, especially the weaker
sections, women, and children. These perceptions of the common people about the police are
very frustrating and disconcerting (Pandey and Singh,2006; NHRC, 2007-08; Amnesty
International , 2012).

Indian Police System is rooted in the European models of policing. Authority and
power are the main characteristics of this system. Besides this, male domination and
patriarchal values regulate the day-to-day functions and perceptions of the system. Print and
electronic media often report how police mistreat, abuse, intimidate, terrorize people, tamper
evidence, and violate duty and law. Most importantly, the police misconduct in using undue
or excessive force against civilians and also in mishandling cases of women and children are
widely shared and discussed. Women and children are most disturbed and affected by such
violent organizational disciplinary practices. For many civilians, the police appear as
oppressors, rather than protectors or enforcers of law. Research studies conducted by the
national and international organizations like NHRC, Amnesty International, United Nations,
HRW etc. on police and law enforcement found the failures of the police in investigating
crimes, arresting on false charges and illegal detentions, torture and ill-treatment, etc. (Ghosh
,1993; NHRC 2007-08; Human Rights Watch, 2009). There are several valuable studies that
track police excesses towards civilians, particularly women and children in dealing with their
cases and addressing their issues (ACHR, 2011). The experiences of crime victims and their
real-life stories clearly show how police behave with women and children and the
psychological and social distance they promote in the minds of people to exercise their
power and authority (Palmitto and Prabha, 2011).

In India, women generally do not report rape or register their cases because of social
stigma, fear of police and threat of retaliation by the accused. The conviction rate in rape
cases is dismal and long pending cases in courts of Law are discouragingly numerous. The
United Nations Human Rights Report, 2018 observes: “"Women survivors of violence along
the justice chain are often required to wait long hours at police stations. They are also
interrogated numerous times by male police officers, examined by male forensic officers,
treated disrespectfully, and deprived of privacy when being interrogated and providing
statements.” Thus, millions of cases go unreported because of the unpalatable social stigma,
unhelpful attitude of the police and unsavory attitude of the society. Crimes against women
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include rape, murder, molestation, dowry harassment, domestic violence, and indecent
comments both within and outside the house, stripping, and so on. The above facts indicate
that in India, women and children do not enjoy their fundamental rights provided by the
Constitution of India (ACHR ,2011; Kishwar and Vanita ,1999). These alarming facts call
for immediate steps to be initiated to safeguard the rights of women and children.

In 2012 the Government of India appointed a Three-member Committee under the
Chairmanship of Justice JS Verma, the former Chief Justice of India, and assigned the
responsibility of review and possible amendments of Criminal Law to deliver faster trial and
awarding strict punishment to the criminals committing sexual violence and offenses of
extreme nature against women. According to the Commission, the root cause of sexual crime
is the "failure of governance.” Pointing its finger towards the governments, the Commission
also made the police and even the public responsible for the apathy, indifference, and lack of
concern. After intensive research and extensive consultations with various stakeholders, the
Commission formulated its recommendations. Among them, two recommendations are
highly relevant to the police training and they are presented below.

1. Police Reforms: To stimulate confidence in the public, the Panel gave the
following suggestion: "Police officers with reputations of outstanding ability and character
must be placed at the higher levels of the police force."” The Panel felt the requirement and
the imperative need for a moral vision among the police. The Panel strongly recommended
that the "law enforcement agencies do not become tools at the hands of political masters.” It
also felt that "every member of the police force must understand that their accountability is
only to the law and to none else in the discharge of their duty."

2. Amendments to the Code of Criminal Procedure: The Panel observed: "The
manner in which the rights of women can be recognized can only be manifested when they
have full access to justice and when the rule of law can be upheld in their favour." The
proposed Criminal Law Amendment Act, 2012 should be modified, suggests the Panel. It
states: "Since the possibility of sexual assault on men, as well as homosexual, transgender
and transsexual rape, is a reality the provisions have to be cognizant of the same.” JS Verma
Commission highlighted the importance of protecting the rights of persons with disabilities,
and most importantly, the obligation of the State to protect the disabled girls and women
from rape and other crimes.

Drawing spirit from the Justice JS Verma Commission and other reforms introduced
by the Government of India, an effort has been made in this paper to identify various aspects
of effective police training to formulate a comprehensive framework for the basic training
curriculum for the Police. It is felt highly desirable to evolve a broad framework of police
training curriculum to enable the Indian police trainees to comprehend the complexities of
the social realities of the country, existing challenges, and emerging problems. Police
trainees need to understand the philosophical assumptions underlying Indian Constitution
and the principles of democracy and social justice. Most importantly, as the citizens of the
country endowed with power and discretion, they must respond to the growing inequalities
and root out injustices in all the aspects of public life. Police trainees have to imbibe the
ethical and moral values enshrined in the Indian Constitution and emerge as enlightened
leaders of human values and love for peace.

One of the important assumptions of this framework is that the knowledge and
understanding of complex socio-cultural dynamics of the Indian society is crucial for
developing individual and social intelligence of the police trainees. Preparing police trainees
for conscientious social responsibility, critical citizenship and making them able to
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comprehend global interrelationships, including the vital connections among the past,
present and future is imperative in the present context.

1. CRITICAL REFLECTIONS ON POLICE TRAINING

Except in a few countries, the word "police training™ is the more popular than "police
education.” Police education and police training are not uniform across the countries. Very
few countries have recognized the importance of police education and its significance to law
enforcement and policing in the appropriate manner. In New Zealand the police training and
police education are separate; and in Norway, a 3-year program is carried on. It includes
some components of higher education and also some practical police training. In many
countries like England and Ukraine, the foundations of police training are rooted in the study
of law and criminology. Police studies at higher education level are very popular in
Germany. In the most advanced countries like the United States of America, the police
education and police training are also separated. There are several universities in the USA,
which offer police studies and police education courses; but, police training, by and large, is
confined to police academies (Cordner , 2019).

In India, police training is the only dominant institutionalized model. Police studies
have not gone beyond official police academies and training schools. In India, a few
universities that offer law studies have courses in criminology and criminal justice-related
subjects. From the beginning, the institutions established for police training are isolated from
the "real world." Training and instruction largely takes place in closed campuses of the
police training colleges where the trainees are accommodated as residential trainees. Such
physical separation from the people and isolated training practices, without the interaction
with the common people during training, make them hard, unresponsive, and insensitive
towards others and isolates them from the very communities they are supposed to serve later.
Drilling and marching for physical fitness dominate the overall pedagogy and training
without any attention to or understanding of the proper use of their abilities for the benefit of
their clientele. Practices that encourage autonomy in learning, thinking and creating are not
encouraged. Police training is, thus, reduced to skill training.

Police are delegated with discretionary powers and are expected to employ them
judiciously; but in reality, it is very rarely reflected in training programs and also outside
(Osse , 2007). A few common problems associated with the conventional training methods
are: training in closed settings; absence of community involvement; wide gap between
theory and practice; marginalization of human rights, gender and cultural awareness training
and limited scope for external criticism and social auditing. Police training schools are not
known to undertake critical reviews and auditing. Further, it is observed that training takes
place mostly in workshop mode and the emphasis on perspective development is almost
negligible. Professional and trained faculty is not available in most of the institutions for
effective pedagogical transaction. The available training material is not reader-friendly and
not much emphasis is given for the production of quality material. In police training
programmes there is a wide gap between theory and practice. Most importantly the "Spirit of
the Law" and cultural sensitivity and social awareness are often absent in the training.
Exclusive use of paper-pencil examinations for academic areas is another important
limitation in the police training.

In the police training schools, lecture method is the most often used dominant
methodology of teaching. For David Pace (2000) aptly observes: "Majority of police training
institutions have rigid codes of behavior and expect trainees to learn these codes and follow
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them without deviation. This type of organizational concept avoids the need to think out a
response to individual situations. This method works only within a limited range of
situations under close supervision." To make them learn critical thinking skills it is
imperative to use interactive methodologies and dialogic inquiry strategies.

The rigid organizational structures and authoritarian management styles in the
policing system have been institutionalized as an appropriate and suitable model for modern
policing. The institutional policies and practices restrict and neglect the contributions of
many police intellectuals, creative and committed officers. The fruits of their constructive
and creative thinking and their resourcefulness are not recognized or utilized by the system.
Compliance to the age-old teaching practice in the police training institutions is detrimental
to the very spirit of the duties, which the police system has to follow. Teaching and
instruction are mostly prescriptive and directional. Trainees are often instructed and
inscribed in the institutional disciplinary structures and discursive practices. The majority of
tests used during the period are designed to assess the rote memory skills of the trainees
(Pace, 2000).

2. POLICE TRAINING CURRICULUM

Across the countries, the dominant and official understanding of policing, positions
the police training within the system of criminal justice. Therefore, the focus is on
developing awareness about "protecting life and property; prevent, detect, and investigate
criminal offenses, misdemeanors and other contraventions under the applicable law; carry
out court orders; direct and supervise traffic on public roads; seize items as required in
accordance with the Applicable Law; monitor large public gatherings; assist in civil
emergencies; protect designated individuals, premises, facilities, and areas; cooperate with
and provide assistance to other legal authorities; maintain integrity and confidentiality of
required information and personal data collected in the performance of its duties and; carry
out any other duties prescribed by the Law"(UN, 2006 ).

It is also about "coordinating and working with the functions of probation and parole
officers, jail and prison workers, juvenile counselors, prosecutors, judges, and vice versa, in
order to make the criminal justice system operate more smoothly and effectively” (Cordner,
2019). India is no exception to this.

It is observed that the curriculum of police training across the levels is ahistorical and
decontextualized. People's welfare and the reasons behind poverty, crime, and exploitation
are not explored and studied. Law enforcement is construed in mechanical terms. Not much
scope is provided to explore the reasons behind the crime and solving problems.
Understanding the genesis of crime is important to handle the crime or subvert the
circumstances provoking crime. But such vital aspects are ignored in the police training. The
structured and overloaded curriculum puts excessive and unwarranted stress on trainees and
does not inspire and direct them towards effective learning or to support the community-
policing mission. David Pace (2000) observes rightly: "The curriculum is designed as
competency-based, where recruits are required to perform a skill properly before being
allowed to move on to other skills. Those areas that do not involve physical skills are dealt
with primarily by the lecture method of teaching.”

As discussed above, Police training largely happens in closed, isolated, and highly
secured areas of the institutions. Other than police personal no one is allowed into the
premises of police training colleges. Since training takes place in such a quarantined
environment and totally unconnected with the activities of people, it is difficult for the
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graduated trainees to establish harmonious relationships with people and society after their
training period. This is clearly evident in the increasing gap between what the police trainees
are taught and what they are expected to do. What is important is not the mastery/obedience
method, but how one motivates and develops the abilities of problem solving through self-
exploration and meta-cognition. What is required is a sound pedagogy that teaches and
motivates the trainees to improve their imaginative, innovative, and creative faculties, rather
than the technique of mechanical memaorization of information. David Pace (2000) elucidates
what is needed to be trained in:

"Modern police training should strive to empower the learner. The most important
skills for recruits to learn are the ability to learn, think and solve problems in a self-directed
manner. With these abilities, the trainees will be better able to address the changing needs of
our communities. This kind of system is needed to adequately prepare police recruits for the
coming generations."

The police training system is very complex and multilayered. The design of the
curriculum for such a multifarious police system is not a simple task; it is very challenging
and involves intellectual inputs from many experts and various stakeholders. Police
curriculum needs to be developed logically and systematically from the basic to a higher
level, to different ranks of hierarchy in the police system. The nature, depth, and the content
of the training differ from one level to another. Every level has to have a different syllabus
suitable to the obligations, duties, and responsibilities of that rank. Academic teaching and
training standards and benchmarks would provide meaningful direction for quality assurance
in the transaction of the curriculum. Comprehensive and all-inclusive curriculum --
encompassing human relations, police behavior, shouldering the burden of the community,
sensitization training, democratic values, and standards is extremely important to create an
effective liberal democratic society.

A document of the United Nations on Policing (UN , 2006) throws light on the
apparently imperceptible bond between the training and its actual utility in the profession:
"As in all organizations, service delivery is only as good as the quality and training of the
personnel that deliver it. Policing agencies are no exception to this rule." This document
also raises a few important questions, which are presented below.

A. What foundation training is given to police recruits? Does the training focus on
practical policing skills and ethical behavior (including Human Rights and corruption)? Are
they trained in inter-personal skills? Are they trained in cultural awareness and diversity?
When was the training program last updated? Is there training on community policing? What
does it include? (UN ,2006)

B. Are individual officers able to describe any training they have received on
integrity, accountability, and ethics? Do they know whom to consult if they have questions?
Do they know how their internal affairs/complaints process works, if they have one? (UN,
2006)

C. How do peacekeepers address these issues in their training? (UN, 2006)

D. How often do officers receive refresher training? How are training needs
assessed? How is it delivered - Via classroom, self-study, computer-based? Is there a
minimum training requirement? Is training provided on control and restraint techniques, use
of weapons, new laws, regulations, and procedures? (UN, 2006)

E. What other training opportunities are available (e.g. secondments or attachments
to central units or to other agencies)? (UN ,2006)
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To have for an effective, humane, and people-centric intelligent police education
system, it is necessary to develop a relevant curriculum on the foundations of the Indian
constitutional democracy. Curriculum for the police must be philosophically sound,
sociologically imaginative, and culturally sensitive.

The issues and subject matter representing women and children are not adequately
represented and transacted in the existing police-training curriculum. The task of selecting
the appropriate subject matter to constitute a particular curriculum for police training is
indeed a very complex and challenging one. It is observed that the selection of the content
about women and children in the training is primarily based on the textual material/police
manual and suggestions given by some judicial experts. By and large, it is arbitrary and
subjective. There is no serious and thorough attempt to study the factors that condition and
necessitate the police service. The overarching finding of the field observations and literature
survey is that there are no substantive curricular planning and curriculum development
processes in place. While many important issues of women and children are addressed in
police training they are not linked to the overall framework of police education. And, how
they are connected to the contemporary discourse on inclusion, social justice, and human
rights issues is also not clear.

The issues concerning Women and Children comprise one of the weakest areas of the
existing police training. It is observed that there is little clarity on the ground and decision
making bodies like police academies about what should constitute the framework of the
police training with special reference to women and children. There is no serious thinking
about how to standardize the processes of curriculum construction to realize the objectives of
women-sensitive and child-friendly police training.

There has not been any serious attempt to evolve an all-inclusive police training
policy. A comprehensive police training policy would provide direction to the curriculum
planners and developers to identify various issues and concerns. It provides a larger
framework and space to design various activities and practices of police training. Since such
policy is not available, the issues concerned with women and children are not satisfactorily
and adequately presented in the police-training curriculum. Police training curriculum is not
evolved in consultation with relevant groups and organizations, including different women
activists and organizations, NGOs working for women and children, researchers and people
from different institutions or social strata. Lack of such wide range consultations made the
present training socially irrelevant and insensitive towards women and children. It is
necessary to have very wide in depth consultations with all the stakeholders to understand
their issues, problems, and their lifestyles. Such inclusive and continuous consultations
would enable the police to identify the areas of concern for police training.

3. NEW VISION AND POLICY: POLICE TRAINING TO POLICE EDUCATION

As discussed above, the police training is primarily concerned with the development
of competencies and capabilities that would enable transform and empower the police to
meet the requirements of the profession and the expectations of the society. A cursory look
at the existing police preparation would reveal that the police training processes, with a focus
on skill training and drilling, convert police trainees as mechanics or technicians. The goals
of training are narrow and the possibilities of getting connected with outside world is very
much limited and constrained. Therefore, it is necessary to turn the focus from police
training to police education. In other words, the focus of police preparation has to shift from
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training to education if it is to make a constructive impact on the quality of the police
workforce and the larger socio-cultural transformation.

The central idea of police education lies in its philosophical assumptions of
curriculum and its design, construction, organization, including transaction approaches as
well as the extent of its relevance. The foundations of any police training must be a
conceptual blend of ideas of different cognate liberal disciplines. Police preparation must
emphasize and develop social sensitivity towards the contemporary issues and problems;
understanding about the diverse cultures and needs of different communities and social
groups; broader philosophical perspective and critical approach to dominant knowledge and
practices; positive attitudes and the degree of commitment to the profession; understanding
about the constitution, democracy and social justice; motivation and passion for the welfare
of the people; professional skills and personality and critical perspective to continuously
evaluate the underlying relationships among power, knowledge, authority and social justice.

While joining the police, the trainees bring along with them certain dogmas, attitudes,
opinions, beliefs, values, promises, dispositions, temperaments and ethical characters from
their upbringing, schooling and social milieu. This upbringing and experiences powerfully
impact their discernments, sensitivities, perceptions, understanding and professional skills.
Police training must enhance and hone their skills and enable them to critically evaluate their
beliefs and values. They must acquire adequate knowledge, skills, interests, and attitudes to
realize their responsibilities as the torchbearers of social justice and upholders of
constitutional and human rights.

The police system has to become more responsible towards welfare of the people and
take care of their peaceful coexistence. The system should respond positively to the changing
circumstances, social demands, and needs and to the day-to-day life events, especially
towards the increasing violence against women and children. The Police Training and Police
Education would enable the police personnel to take care of the women and children, who
should live with harmony within themselves and with the external nature and social
environment; understand women and children within their economic, social, cultural and
political contexts; develop social sensitivity, consciousness, finer human sensibilities and
character to function as responsible citizens; own responsibility towards society, zeal for
social reconstruction and work towards building a better society and promote peace,
democratic way of life, especially practicing constitutional values of equality, justice, liberty,
fraternity and secularism.

As argued above, the existing practices in Police Training are mostly focused on the
training techniques and skills rather than producing valuable positive behavioral and
attitudinal transformation among the police trainees. Therefore, it is imperative to address
and negotiate with their background knowledge, mindsets, and their perceptions about
women and children. The training should also enable them to construct meaningful images
based on the principles of equality, fraternity, and liberty. This is not possible with the
existing police trainers alone. No doubt, the role of the police educators is crucial and
important. Police educators and senior police officers, under whom the trainees work, must
be very broad in their democratic outlook and egalitarian perspective. Hence it is essential to
plan and prepare police educators who, in turn, can train the police trainees as per the
changing mandates and societal needs. The system needs to build a strong force of
professionals as Police Educators drawing from different intellectual and social backgrounds
and from different professions. Additionally, professional standards of training and delivery
need to be evolved.
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The curriculum of police training and education need to be designed and instituted on
the foundations of democratic principles, experiential learning, and liberal studies in
education and developments in other emerging disciplines of knowledge. In this context it is
important to understand various international experiences across the world and seriously
examine the UN reports on Police and Police Training. A few UN documents (UN General
Assembly 2006; AID 2008; UN 2013) recommended the following principles for designing a
child-friendly and women sensitive police-training curriculum: police curriculum and
training must consider adopting a human-rights based approach; operating under ethical
guidelines; ensuring gender-responsiveness; respecting child rights, employing culturally
appropriate measures; responding to diversity; operating within the ecological model and
working in partnerships.

The course content needs to be radically transformed and redesigned. Besides an
emphasis on law, there should be an adequate focus on sociology, political science, women
studies, cultural studies, economics and poverty studies, human development studies,
including the study of the constitutions of different nations. The curriculum should take into
account the recommendations of various non-governmental organizations and other
institutions working for the development of the people and the police. It should also be
highly flexible to deal with current issues and changing life styles. There should be an
emphasis on the development and inculcation of compassion, commitment, social skills,
positive attitudes, and human values with an understanding of policing as a social
responsibility.

Police education should be construed in terms of building competencies in police
trainees to create knowledge, meaning, and value from their subjective experiences, to
understand different backgrounds and to cultivate relevant capabilities to distinguish and
appraise in moments of uncertainty, fluidity, and indefiniteness.

The official understanding of the police system considers police training as a training
problem. According to this model of policing, the goal of police training is to deposit certain
clearly evident laws, doctrines, principles and knowledge into the minds of police trainees
through standardized, homogenized, context independent objective training techniques and
methods. Hence, what exactly a trainee is supposed to know is a catalog of laws and codes in
addition to the performance of a set of defined disciplinary practices and drilling trainings.
Such established official model of police training has failed to create peace and harmony in
the Indian society and failed to win the public trust and appreciation. Hence, it is imperative
to replace such lifeless, mechanical, coercive and suppressive understanding of the police
training by more humane, people-centric, general welfare and service oriented democratic
system of police education. Further, the alternative to the dominant view must consider
police training as a public policy problem.

CONCLUSION

From the above discussion, it is clear that the police training need to be viewed with a
policy approach and the policy factors need be considered must be broad structural
arrangements; supply and demand; and regulations of police system and training, including
recruitment, employment, preparation, training, retaining strategies, selection of curricular
content or subject matter, field requirements, testing, outcomes and so on. The views and
responses of the public and different stakeholders are crucial on such critical and
fundamental parameters to formulate a policy on the police training and police education.
Moreover, the basic argument of this paper is not to view police training policy merely in

PEIJES STUDIES AND ARTICLES Page | 81



-t

® pEIJES
.. ) Pro Edu. International Journal of Educational Sciences
IFIASA No. 4, Year 3/2021

terms of economic and financial allocations, but to consider the police training policy as the
political space comprising the struggles over ideas, ideals, competing goals, values, and
notions about what constitutes public and private interest. Police education should be deeply
grounded in liberal education with analytical and critical perspectives on policing. Such
understanding would allow us to place police training in the larger social and political
structures within which it is embedded. To realize the goals and objectives of the
constitution, one must go beyond police training and design the curriculum for Police
Education in order to create a better world for children, women and others, particularly the
disadvantaged sections of the society.
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The volume Educatia digitala [Digital Education] (2020), published by Polirom
Publishing House (lasi), is the result of a new and necessary collective effort in the times
when the Romanian school is going through the global pandemic context and is trying to
identify the most efficient solutions to continue the teaching process and to realize it at
higher qualitative standards.

The coordinators of this work are well-known personalities in the domain of
Educational Sciences, with vast experience, with vision and innovative spirit, authors of
books, studies and research works, prize-winning, being appreciated by the academic
community, actors with an important role in the process of elaboration of educational
policies on a national level and vectors of the promotion and realization of quality in
education: Univ. Prof. Ph.D. Ciprian Ceobanu - from the Teacher Training Department,
Faculty of Psychology and Education Sciences, “Alexandru Ioan Cuza” University of lasi;
Univ. Prof. Ph.D. Constantin Cucos - from the Teacher Training Department, Faculty of
Psychology and Education Sciences, “Alexandru Ioan Cuza” University of lasi; Assoc. Prof.
Ph.D. Olimpius Istrate - Teacher Training Department, Faculty of Psychology and Education
Sciences, University of Bucharest; Univ. Prof. Ph.D. lon-Ovidiu Panisoara - Teacher
Training Department, Faculty of Psychology and Education Sciences, University of
Bucharest.

As the coordinators confess - even from the Introduction section -, the volume
Digital Education represents “the realization of an older project concerning the impact and
functionality of the new technologies on the training paths but, at the same time, also an
answer to an urgent pressure to find solutions to the crisis of the recent months” (referring to
the impasse moment generated by the pandemic in education). In this context, the works
integrated into the present volume become true indicative and formative milestones for the
teaching staff, contributing - at the same time - to understanding the changes, challenges,
limits but also opportunities that occurred with the integration of the new Information and
Communication Technology in education and can facilitate the transition to the digitalization
and modernization of the education system.
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Realized in a scientific, rigorous, realistic manner and approach each problem in a
complex manner, the studies and research work integrated into this volume offer departure
points both to the subsequent research, opening directions of educational thinking and action,
and to the applied, concrete practice from the school area. The interrogations and reflections
that the authors start from are objective and pertinent, without offering, however, a negative
perspective on the subject approached, although the new environment that education has
moved into for a while - the online environment - requires adjustments and a gradual
rethinking of the entire educational process, from the skills a teacher should possess, to the
curriculum, to the strategies used, to the resources and time management and to the way the
student can be motivated and involved the best way possible in his/her training and
development process:

e _How and how much traditional learning is found in long-distance learning?”

e . How looks the new normal in education (considering that some types of activities
can be moved permanently online while others cannot)?”’

e . How do we climinate or attenuate inequalities - concerning technological access or
use - among the different categories of students: prodigy, with special needs,
underprivileged, etc.?”

Digital skills become essential, and “the curriculum must go through redefinitions
and redimensioning of technical and pedagogical order, taking into account both features,
intrinsic to the new learning framework (relocation of training, asynchronicity, increased
autonomy of the trainee), and a series of parameters characterizing the larger, sociocultural
context, in which education is realized”, affirms Prof. Constantin Cucos (p. 260).

In the first part of the volume, Sociocultural perspectives of the use of technology in
education are described. Thus, Univ. Prof. Ph.D. Ciprian Ceobanu opens the series of
articles with the paper Educational reconfiguring in the era of digital technology; Univ.
Lect. Ph.D. Simona Adam approaches the topic of Generations in the change in the
education system. The immigrants' and digital natives' digital skills; Assoc. Prof. Ph.D.
Silvia Fat realizes a synthesis centered on the educational effects of the social networks on
students and teachers; Assoc. Prof. Ph.D. Roxana Ghiatau presents the aspects of Ethics and
technology in the educational context. Other topics found in this part are Risks and security
in the use of information technologies in educational contexts (Univ. Lect. Ph.D. Andrei-
Lucian Marian), Personal data protection and security in digital education (Ph.D. candidates
Adriana-Maria Sandru and Daniel-Mihail Sandru, law expert and trainer).

The second part of the volume - Forms and hypostases of the technology-assisted
learning - brings into the reader's attention The education process in the perspective of
digitalization, a topic that Univ. Prof. Ph.D. lon-Ovidiu Panisoara debates from multiple
perspectives, and where we find valuable ideas about the school of tomorrow, which needs
to keep up with the changes in the social life, about today student’s profile, curious, open to
change, about digital citizenship, cyberbullying, about the realities in today school and the
students’ and the teachers’ lack of motivation, about the high-quality teaching paths and
practices, and about the way the digital resources support this process, concluding that
“school must permanently remain a place of experimentation, regulation and
reconsideration of the technology and pedagogy behind the teaching approach”, to offer
stability and balance.

About the Improvement of the education process and school performance by using
the digital tools and resources, Assoc. Prof. Ph.D. Olimpius Istrate realizes an analysis based
on specialized studies, illustrating the importance of e-learning in the increase of the
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graduates’ chances of joining the labor market, and a series of results of ICT introduction in
the teaching process. Other topics approached in this part: Explanatory models of learning
using ICT (Univ. Lect. Ph.D. Ruxandra Chirca); Modification of the individual learning
profile in the digital technologies era (Univ. Lect. Ph.D. Cornelia Mairean); Self-regulated
learning in the virtual environment (Univ. Lect. Ph.D. Versavia Curelaru); Investigation-
based learning, by using a computer (Univ. Lect. Ph.D. Roxana Apostolache); M-learning
and u-learning (Univ. Lect. Ph.D. Dana Craciun).

In the third part of the volume - Technology in the delineation of pedagogical
innovation -, Assoc. Prof. Ph.D. Citalin Glava debates a topic related to Online learning
platforms, Ph.D. Simona Velea - excellence scientific researcher at the Education Sciences
Institute approaches the topic of European school partnerships by eTwinning: what is the
eTwinning community, about the students’ motivation for education and the improvement of
school results, about learning in groups or transnational classes using digital technology,
etc.; Univ. Prof. Ph.D. Carmen Holotescu and Assoc. Prof. Ph.D. Gabriela Grosseck speaks
about Open education. Open educational resources and mass open online courses, and Univ.
Prof. Ph.D. Emil Stan proposes a topic about Game and gratuitousness.

Part 4 - called Specificity of the teaching process in the technological era - reunites
under this title topic: Digital education: for a functional and innovative didactics (Univ.
Prof. Ph.D. Ioan Neacsu); Pedagogical mediation in the digital era (Univ. Prof. Ph.D.
Dorina Salavastru); Generating e-learning school contents/learning supports (Univ. Prof.
Ph.D. Constantin Cucos); Digital textbooks and students’ skill formation (Ph.D. luliana
Lazar and Assoc. Prof. Ph.D. Georgeta Panisoara); Evaluating school and academic
performances in digital educational environments (Univ. Prof. Ph.D. Nicoleta Laura Popa)
and Training teachers for nowadays’ education (Assoc. Prof. Ph.D. Marian D. llie).

“Educational informatization - affirms Prof. Constantin Cucos (p. 257) - represents
an axis of educational modernization and renewal”. In strong relation to this technological
environment, the school must realize a series of actions: assume it, exploit it didactically,
transforming it into a support and way of learning further, “charge” it with education-
generating stimuli, teach the young how to “live” in this new environment, to “become
critical and autonomous with this huge flow in which everything is mixed: value and non-
value, necessary and accessory, beneficial and maleficent, comfort and danger, etc.”. At the
same time, school is called to “humanize this environment, fill it with perennial and useful
values not just for those present, but also for those coming after us” (p. 258).

The last part of the volume approaches topics related to Using technology for
educational support services. In this respect, Ph.D. candidate Mihai lacob presents the theme
Digital technology in career counseling, Univ. Prof. Ph.D. Alois Ghergut proposes the topic:
The new digital technologies - approaches in special education and school inclusion for
children with special educational needs. In this last part, we can find subjects such:
Advantages and limits in using modern technologies for teaching basic disciplines to pupils
with intellectual deficiencies (Univ. Prof. Ph.D. Florin Emil Verza and Assoc. Prof. Ph.D.
Marilena Bratu); Technology in psychomotricity (Univ. Prof. Ph.D. Beatrice Aurelia
Abalasei and Univ. Lect. Ph.D. Raluca Mihaela Onose) and Digital skills development in the
elderly (Univ. Lect. Ph.D. Georgeta Diac).

The new technologies have changed the world, the way we communicate, interact,
collaborate, work, get informed, and learn, and school needs to adapt itself, integrate and use
the e-learning means as a fundamental tool, contributing to the formation of efficient work
habits necessary to the students in the future. The work Digital Education presents, from
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multiple perspectives, advantages and limits, challenges and opportunities that emerged with
the need to translocate education in the online environment, contributing to the development
of a new paradigm that will generate important and irreversible changes in the educational
process. The theories and concepts presented in those studies can constitute a departure point
in teachers’ educational practice. The scientific, clear, comprehensible language, the
documentation sources, the valuable reflections and pedagogical ideas can constitute basic
support in the activity of any teacher preoccupied with his/her training and realization of a
high-quality educational process.

With expertise and open vision, the authors of the papers in this volume are road-
openers and mind-openers and, at the same time, strong pillars of the edifice of the
Romanian education, contributing to understanding the way school needs to adapt itself, to
include the new and to find again the best way it can answer a digitalized world's future
citizens' training needs.

In conclusion, what characterizes the volume Digital Education is, doubtlessly, its
pedagogical value, as it manages to bring under the same roof great names of the
Educational Sciences area, specialists reunited in an innovative and necessary approach, of
maximum interest, in strong relation to the present needs of the Romanian school.
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